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Introduction 


Purpose 

The  samples  of  students’  writing  found  in  this 
document  exemplify  the  criteria  used  to  score 
students’  written  responses  on  the  June  1994 
Grade  9 English  Language  Arts  Achievement 
Test.  Representative  of  the  full  range  of 
students’  writing,  these  examples  are  intended  to 
be  used  as  tools  to  assist  teachers,  students  and 
administrators  in  determining  students’  writing 
strengths  and  weaknesses.  This  information  can 
then  be  used  to  improve  students’  writing. 

Content 

The  Grade  9 English  Language  Arts 
Achievement  Test  consisted  of  two  parts: 

Part  A:  Writing  and  Part  B:  Reading.  This 
document  describes  students’  responses  to  the 
writing  assignment  in  Part  A,  where  students 
listened  to  a song  while  reading  its  lyrics. 
Students  chose  the  format  (story,  letter, 
editorial,  or  series  of  diary/joumal  entries)  that 
provided  them  with  the  best  opportunity  to 
demonstrate  their  strengths  as  writers. 

Selection  of  Papers 

The  papers  selected  for  this  document  were  used 
as  samples  for  training  markers  during  the  July 
1994  marking  session.  As  such,  these  papers 
generally  illustrate  the  quality  of  students’ 
writing  at  each  of  the  five  achievement 
standards  described  in  the  scoring  guide. 

Each  sample  paper  in  this  document  has  been 
reproduced  as  it  appeared  to  the  markers,  that  is, 
in  the  student’s  own  handwriting. 

Accompanying  each  student’s  response  is  a 
discussion  relating  the  characteristics  of  the 
response  to  the  descriptors  in  the  scoring  guide. 
A copy  of  the  scoring  guide  is  in  the  Appendix. 


Confirming  Standards 

The  process  of  confirming  the  standards 
governing  the  scoring  of  the  June  1994  writing 
assignment  began  during  the  week  of  June  27, 
1994,  when  a group  of  experienced  Grade  9 
English  Language  Arts  teachers  read  a 
sufficiently  large  sample  of  papers  to  find 
exemplars  of  the  full  range  of  the  marking 
criteria.  These  teachers  selected  papers  that 
were  illustrative  of  the  various  scoring 
descriptors. 

The  second  step  in  confirming  standards 
involved  a day-long  session  for  teachers  who 
were  specially  selected  to  serve  as  leaders  of 
small  groups  of  markers.  These  teachers 
reviewed  the  sample  papers  selected  in  the 
initial  stage  and  endorsed  them  as  appropriate 
examples  of  the  various  possible  scores. 

Marking 

Teachers  were  selected  for  marking  on  the 
recommendation  of  their  superintendents.  All 
markers  were  teaching  Grade  9 English 
Language  Arts  in  the  same  school  year  that  the 
test  was  administered  and  had  done  so  for  at 
least  two  years. 

During  the  first  morning  of  the  marking  session, 
markers  reviewed  the  scoring  descriptors  as  they 
related  to  the  papers  selected  during  the 
confirming-standards  process. 

Expectations  for  the  marking  process  were  as 
follows: 

• Neither  the  name  of  the  student  nor  the  name 
of  the  school  appeared  on  the  test  papers. 

• Markers  were  advised  not  to  mark  a paper  if 
they  suspected  that  they  recognized  its  source. 
They  were  instructed  to  disregard  the  quality 
of  handwriting  when  evaluating  the  papers  and 
to  return  a paper  unmarked  if  they  thought  the 
handwriting  would  influence  their  judgement. 
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• When  the  writer  had  not  completed  the  final 
draft,  markers  referred  to  the  planning  and 
drafting  pages  to  add  to  their  understanding  of 
the  writer’s  intent. 

• No  marks  were  placed  on  the  students’  writing 
during  the  marking  process. 

• Papers  were  read  by  one  marker,  although  a 
random  sample  of  papers  was  read  a second 
time  to  establish  inter-rater  reliability. 

• A reliability  review  process  was  undertaken 
every  morning  and  afternoon,  further  ensuring 
marker  reliability.  All  markers  read  and 
scored  example  papers  that  had  previously 
been  scored  by  teachers  participating  in  the 
confirming-standards  process.  In  small 
groups,  markers  compared  the  scores  they  had 
assigned  with  the  previously  assigned  score 
and  discussed  the  scores  in  relation  to  the 
standards  in  each  reporting  category. 

• The  range  of  the  quality  of  students’  writing 
was  as  follows:  (5)  Meets  the  Standard  of 
Excellence,  (4)  Approaches  the  Standard  of 
Excellence,  (3)  Clearly  Meets  the  Acceptable 
Standard,  (2)  Does  Not  Clearly  Meet  the 
Acceptable  Standard,  and  (1)  Clearly  Below 
the  Acceptable  Standard. 

• Each  paper  was  assessed  on  this  five-point 
scale  for  specific  qualities  within  five 
reporting  categories:  Content, 

Organization,  Sentence  Structure, 
Vocabulary,  and  Conventions.  The  marks 
for  Content  and  Organization  were  then 
multiplied  by  two,  doubling  their  weight  in 
relation  to  the  other  categories. 

Cautions 

When  reading  this  document  or  using  it  for 

instructional  purposes,  the  following  cautions 

should  be  kept  in  mind: 

1 . These  sample  papers  reflect  an  interpretation 
of  the  standards  established  by  teachers  for 
the  July  1994  marking  session.  The 
interpretation  of  the  standards  and  the 
judgements  made  by  the  markers  at  that  time 
may  vary  with  other  writing  assignments 


and  with  writing  completed  under  different 
circumstances.  Therefore,  these  samples 
should  be  viewed  as  possible  approaches  to 
completing  the  1994  writing  assignment, 
rather  than  as  models  of  writing  for 
instructional  purposes. 

2.  Readers  should  consider  each  student’s 
accomplishments  in  light  of  the  constraints 
of  test  writing.  Under  test-writing 
conditions,  students  produce  writing  that 
must  be  considered  as  first  draft.  When 
students  write  under  conditions  that 
encourage  discussion,  conferring,  review, 
and  reflection,  their  writing  may  differ 
substantially  from  that  which  is  illustrated  in 
this  document. 


General  Commentary 

When  the  entire  range  of  papers  produced  on  the 
June  1994  Grade  9 English  Language  Arts 
Achievement  Test  is  viewed,  several 
observations  may  be  made  about  how  Grade  9 
students  managed  the  assigned  writing  task. 

The  papers  provide  information  about 
approaches  students  take  to  planning  and 
drafting  their  writing  and  about  their 
development  as  writers.  The  following 
discussion  is  offered  to  teachers  concerned  with 
these  issues  and  with  their  implications. 

Given  the  greater  number  of  students  who  took 
the  test  this  year  and  the  slight  increase  in  the 
writing  standards,  the  performance  of  students 
who  wrote  Part  A of  the  Grade  9 English 
Language  Arts  test  in  1994  is  encouraging. 
Teachers  who  marked  the  tests  were  very 
pleased  with  most  of  the  papers,  as  the  overall 
quality  of  the  writing  in  Language  Arts  in  1994 
is  better  than  that  done  in  1990.  Teachers 
observed  students’  strengths  in  the  following 
areas:  content,  organization,  and  especially 
vocabulary.  The  markers  agreed  that  students, 
for  the  most  part,  showed  genuine  confidence  in 
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their  writing  and  hence  were  willing  to  take  the 
risks  that  resulted  in  a better  product. 

A small  number  of  students  wrote  papers  that 
were  technically  superior.  These  papers  showed 
the  students’  masterly  use  of  language,  as  well 
as  an  ability  to  draw  on  knowledge  of  global 
issues  that  related  to  the  writing  prompt.  The 
quality  of  these  papers  far  exceeded  the 
expectations  for  students  in  a Grade  9 
classroom. 

In  testing  situations  such  as  this  one,  students 
must  draw  on  their  knowledge  and  experience  in 
order  to  respond  to  the  assigned  task.  The  range 
and  extent  of  students’  experiences  are  evident 


in  their  imaginative  and  thoughtful  responses  to 
the  writing  assignment.  Students  created 
contexts  that  reflected  personal  life  experiences, 
as  well  as  encounters  with  text  and  with  the 
media. 

In  the  classroom,  teachers  can  help  students  by 
confirming  that  students’  own  experiences, 
interests,  and  observations  are  valuable  and  are 
the  best  foundations  on  which  to  build  their 
writing.  Teachers  can  also  help  students  by 
building  a background  for  writing  about  less 
familiar  topics  and  by  assisting  students  in 
focusing  their  writing. 
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The  Writing  Assignment 


Grade  9 Achievement  Test 

English  Language  Arts 

Part  A:  Writing 


To  the  Teacher 

Please  read  the  information  on  this  page  to 
the  students. 


Description 

•In  this  test,  you  are  asked  to  listen  to  a 
song  while  you  read  the  lyrics.  This  song 
and  the  headlines  that  border  it  may 
provide  ideas  to  help  you  complete  the 

Writing  Assignment. 

•You  have  two  hours  to  complete  the 
assignment. 


Instructions 

•You  may  use  a non-electronic  English 
language  dictionary  and  a thesaurus. 

•Write  your  ideas  on  the  pages  labelled 
Planning  and  Drafting. 

•Write  your  revised  work  in  blue  or  black 
ink  on  the  pages  labelled  Revised  Work. 

•Remember  that  you  may  make  changes  and 
corrections  to  your  revised  work. 

Evaluation 

•Your  writing  will  be  evaluated  on  what  you 
say  and  how  well  you  say  it  (on  Content, 
Organization,  Sentence  Structure, 
Vocabulary,  and  Conventions). 


June  1994 
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Written  Response  to  Literature 

Read  the  following  lyrics  as  you  listen  to  the  song  and  complete  the  writing  assignment  that  follows. 


ONE  HEART,  MANY  COLOURS 

Don’t  you  know  me  I’m  your  friend 
Let  me  offer  you  my  hand 
And  you’ll  see  that  diversity 
Makes  us  strong. 

We’re  all  children  of  the  world 
There’s  so  much  that  we  can  learn 
If  we  open  our  hearts 
And  live  as  one. 

There  is  a road  we  can  follow 
That  leads  to  a better  tomorrow. 

Chorus: 

One  Heart,  Many  Colours 
We  are  special  every  one 
Together  we  are  strong. 

One  voice 

Singing  in  harmony 

Let’s  make  Alberta  a better  place 

For  you  and  me 

For  you  and  me. 

If  we  try  to  understand 
We  are  better  hand  in  hand 
We’re  richer  for  sharing 
Each  other’s  dreams. 

Though  I may  not  know  your  name 
I feel  I know  you  just  the  same 
The  voice  of  the  future  is  you  and  me 
Understanding  will  bring  us  together 
And  we’ll  stand  proud  forever. 

Chorus 
repeated  twice 


by  Tim  Feehan 
(a  former  Edmontonian ) 
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Writing  Assignment 


Write  about  some  of  the  things  you  or  society  could  do  to  “bring  us 
together ” and  lead  us  “to  a better  tomorrow.  ” 


Your  response  should  be  in  the  form  of  a story,  letter,  editorial,  or  series  of  diary/joumal  entries. 


You  may  draw  from: 

•the  song  you  have  just  heard 

•the  headlines  bordering  the  lyrics  of  the  song 

•other  materials  you  have  read 

•your  personal  experiences 

•television  programs  you  have  seen 

•other  songs  you  have  heard 

•class  discussions  you  have  had 


When  writing,  be  sure  to: 

•consider  your  audience 
•focus  on  your  purpose 

•organize  your  thoughts  appropriately  in  sentences  and  paragraphs 
•budget  your  time 

•proofread  and  correct  your  revised  work 
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Samples  of  Students’  Writing 


Clearly  Below  the  Acceptable 
Standard  (1) 

Student  Sample  A 

This  paper  is  frustrating  for  readers  because  it 
provides  a small  number  of  general  ideas  that 
appear  to  be  unrelated  to  each  other  and  that  do 
not  develop  the  writer’s  purpose. 

Content 

Knowing  the  purpose  of  the  assignment  and 
reading  the  opening  sentence,  it  appears  that  the 
writer  intends  to  explain  a hatred  for  wars  and  to 
advocate  a peaceful  world.  However,  the 
purpose  is  not  sustained,  as  the  writer  goes  on  to 
describe,  in  superficial  terms,  what  happens  in 
wars  and  then  lists  wars  his  parents  have  talked 
about.  For  example,  sentences  such  as  “you 
can’t  do  nothing  about  it”  convey  very  little 
information  to  develop  the  writer’s  argument. 

Though  the  writer  lists  some  general 
information  about  wars,  the  details  are 
inappropriate  for  a paper  that  is  supposed  to  talk 
about  a better  tomorrow. 

The  writer’s  reference  to  wars  about  which 
he/she  has  some  knowledge  does  not  fit  with  the 
ideas  previously  stated. 

Organization 

Though  the  introduction  clearly  identifies  the 
writer’s  stance  on  wars,  it  does  not  provide  a 
focus  for  the  paper. 

The  haphazard  listing  of  information  appears  to 
be  a description  of  a war  scene  in  a movie, 
rather  than  an  organized  presentation  of  ideas  to 
support  the  writer’s  argument. 

There  is  no  transition  between  the  description  of 
what  happens  in  wars  and  the  writer’s  listing  of 


familiar  wars.  As  a result,  the  ending  is 
unrelated  to  the  rest  of  the  paper  and  there  is  no 
closure. 

Sentence  Structure 

Though  the  ideas  are  presented  as  a list,  the 
writer  has  attempted  to  write  in  sentences. 
Showing  little  control  of  sentence  structure,  the 
writer  combines  all  of  the  details  related  to  the 
idea  of  a hatred  of  wars  into  one  run-on 
sentence. 

There  is  no  deliberate  variation  of  sentence  type 
or  length,  as  the  ideas  related  to  the  writer’ s 
familiarity  with  wars  are  combined  in  a similar 
manner. 

Because  the  writer  gathers  details  related  to  an 
idea  into  one  sentence,  this  paper  is  confusing  to 
read. 

Vocabulary 

The  writer’s  use  of  general  vocabulary  about 
wars  (e.g.,  “gun’s,”  “bubes”)  does  not  provide 
much  information  for  readers. 

Though  the  writer  expresses  a point  of  view  and 
reveals  a lack  of  knowledge  about  wars,  it  is 
difficult  to  get  a sense  of  the  writer’s  voice 
because  of  the  general  and  superficial  language 
that  is  used. 

Conventions 

Spelling  errors  are  present  throughout  the  paper. 
Familiar  words,  such  as  “screaming,”  are 
spelled  as  they  are  pronounced.  Other  words  are 
difficult  to  read  because  they  are  missing  letters 
or  have  unusual  spellings.  For  example, 
“Vietnam”  is  spelled  “vaicam”  and  can  only  be 
read  using  the  context  of  the  sentence.  In 
addition,  plural  nouns  are  spelled  with 
apostrophes. 
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Spoken  language  is  not  punctuated  correctly  and 
periods  are  used  only  at  the  end  of  run-on  sentences. 

Planning  and  Drafting 

The  writer’s  plan  is  unrelated  to  the  paper  that 
was  submitted  as  revised  work.  It  focuses  on 
stopping  crime,  while  the  revised  paper  focuses 
on  wars. 


As  in  the  revised  paper,  the  final  sentence  in  the 
plan  is  unrelated  to  the  rest  of  the  writing. 

The  writer  appears  to  have  written  another 
paper,  rather  than  using  the  planning  pages  to 
generate  and  organize  ideas  for  the  revised 
paper. 
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Does  Not  Clearly  Meet  the 
Acceptable  Standard  (2) 

Student  Sample  B 

This  paper  does  not  hold  readers’  interest 
because  it  presents  a number  of  generally 
worded  opinions  and  observations  and  does  not 
show  clearly  the  relationships  between  them. 

Content 

The  purpose  is  difficult  to  discern  because  the 
writer  refers  to  a number  of  issues  related  to 
conflicts  among  people.  While  the  writer 
presents  strong  opinions  about  gang-fighting, 
name-calling,  and  being  excluded,  these 
problems  are  addressed  in  a superficial  way,  as 
there  are  few  details  to  develop  the  ideas. 

Organization 

The  introduction  sets  up  the  expectation  that  the 
journal  entries  will  address  ways  in  which 
fighting  can  be  stopped.  However,  because  the 
journal  entries  present  conflicts  and  do  not 
mention  solutions  to  the  conflicts,  the  purpose  is 
not  sustained. 

Though  the  ideas  that  are  presented  could  be 
related  to  a focus  on  stopping  fighting,  the 
writer  has  not  used  transitions  between  ideas 
within  the  journal  entries,  nor  between  the  three 
journal  entries.  As  a result,  the  ideas  do  not 
flow  smoothly  and  the  paper  is  confusing  for 
readers. 

Rather  than  providing  closure  to  the  paper,  the 
final  sentence  in  this  paper  adds  a new  example 
of  a conflict. 

Sentence  Structure 

The  writer  occasionally  uses  awkward  sentence 
constructions,  as  shown  in  the  following 
example:  “I  was  reading  about  Racism  and 
other  countries  also  our  country.” 


There  is  little  variety  in  sentence  structure,  as 
the  words  seem  to  tumble  onto  the  page  as  they 
would  in  spoken  conversation.  As  a result,  it 
does  not  appear  that  the  writer  has  made 
deliberate  use  of  sentence  structures  to  achieve 
an  effect. 

Vocabulary 

The  writer  uses  general  words  and  expressions 
throughout  the  paper.  For  example,  when 
referring  to  racial  behaviour,  the  writer  uses  the 
expression  “People  who  do  that  kind  of  stuff.” 

Cliches  are  misused  and  do  not  enhance  the 
ideas  that  are  expressed  (e.g.,  “they  will  fight 
till  there  hearts  content”).  In  addition,  the  word 
“discrimonated”  is  used  appropriately  in  terms 
of  its  meaning,  yet  the  sentence  in  which  it  is 
used  is  not  correctly  constructed. 

Though  the  writer  presents  opinions  on  some  of 
the  ideas,  the  opinions  are  expressed  in  general 
language  that  hides  the  writer’s  voice  (e.g.,  “I 
don’t  think  it’s  cool”).  Readers  expect  to  gain 
an  understanding  of  the  writer’s  thoughts  and 
feelings  when  reading  journal  entries,  yet  it  is 
only  in  the  final  journal  entry  that  the  writer’s 
voice  is  heard  very  clearly,  as  a sense  of 
loneliness  is  communicated. 

Conventions 

Because  commonly  used  words  predominate, 
most  words  are  spelled  correctly.  However,  in  a 
number  of  sentences,  the  writer’s  choice  of 
words  is  awkward  (e.g.,  “loose”  for  “lose”),  and 
there  is  confusion  in  the  use  of  pronouns  (e.g., 
“there  selves”). 

Capital  letters  appear  indiscriminately 
throughout  the  paper,  though  they  are  used 
correctly  at  the  beginning  of  sentences  and  for 
the  word  “I.” 
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Because  the  sentences  are  awkwardly 
constructed,  there  are  also  errors  in  punctuation 
(e.g.,  “People  Do  these  things  as  if  they  are  fun 
to  do  as  if  it  is  cool”). 

Planning  and  Drafting 

The  writer  planned  each  journal  entry  separately 
using  three  webs.  The  connections  between  the 


webs  are  not  evident,  nor  are  the  relationships 
between  the  items  in  each  web  apparent.  As  a 
result,  the  webs  do  not  assist  the  writer  in 
organizing  ideas  and  making  connections 
between  them. 

The  writer  uses  the  ideas  from  the  webs  in  the 
first  two  journal  entries,  but  does  not  finish  the 
third  entry. 


Planning  and  Drafting 
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Revised  Work 
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Clearly  Meets  the  Acceptable 
Standard  (3) 

Student  Sample  C 

This  paper  generally  holds  readers’  interest,  as 
the  description  of  the  writer’s  personal  attempt 
to  make  the  world  a better  place  is  unique  and 
interesting.  However,  the  experience  is 
described  using  general  language,  with  a few 
ideas  being  repeated  numerous  times. 

Content 

The  purpose  is  generally  maintained,  as  readers 
expect  to  hear  how  the  world  can  become  a 
“better  place,”  and  the  writer  describes  a 
personal  attempt,  as  well  as  hopes  for  the  future, 
in  achieving  this  goal. 

While  the  writer  describes  a unique  way  in 
which  she  helped  others,  the  idea  of  helping 
others  is  repeated  throughout  the  paper.  In 
addition,  supporting  details  are  repeated  and/or 
stated  in  general  terms,  as  shown  in  the 
following  example:  “we  took  all  the  money  we 
made  and  donated  it  to  the  hospital ...  to  try  to 
help  out  all  the  people  at  the  hospital.  We  did 
many  little  things  like  that  all  the  time.” 

Organization 

The  introduction  is  functional,  establishing  the 
purpose  and  the  writer’s  stance:  “The  world 
will  probably  never  be  perfect,  but  everyone  can 
help  make  it  a better  place.”  The  purpose  is 
generally  maintained,  though  relationships 
between  ideas  are  not  always  clear  because 
transitions  are  missing. 

The  arrangement  of  events  is  easy  to  follow,  as 
a description  of  past  actions  flows  into  a sharing 
of  the  writer’s  hopes  for  the  future.  As  a result, 
this  paper  scores  in  the  high  end  of  the  3 
category  for  organization. 

The  ending  ties  the  ideas  together  in  a rather 
mechanical  manner,  as  the  writer’ s stance  from 
the  opening  paragraph  is  repeated. 


Sentence  Structure 

The  writer  shows  a basic  sense  of  sentence 
structure.  Some  sentences  ramble,  but  the 
meaning  is  not  impeded  because  they  are 
usually  formed  by  having  two  complete 
sentences  separated  by  a comma.  However,  the 
occasional  awkwardly  constructed  sentence  is 
somewhat  confusing  to  read,  as  shown  in  the 
following  example:  “I  hope  to  be  a bigger 
success  in  helping,  and  help  out  bigger  issues.” 

There  is  a variety  of  simple,  compound,  and 
complex  sentences. 

Vocabulary 

General  words  and  expressions,  such  as  “be  nice 
to  everyone”  and  “whole  bunch  of  dance 
routines,”  are  used  appropriately  and  do 
communicate  the  writer’s  purpose,  though 
specific  words  and  expressions  would  have  been 
more  effective. 

The  writer’ s voice  is  uneven,  as  it  is  heard  in  the 
description  of  a personal  attempt  to  make  the 
world  a better  place  and  in  the  expression  of  the 
writer’s  thoughts.  However,  it  is  hidden  behind 
the  general  language  that  is  used  throughout  the 
paper. 

Conventions 

Because  the  writer  uses  familiar  words,  there  are 
few  spelling  errors  and  the  communication  of 
the  writer’s  ideas  is  not  impeded.  The  writer 
confuses  homonyms,  such  as  “our”  and  “are,” 
and  spells  “a  lot”  as  one  word. 

The  unconventional  grammar  is  sometimes 
confusing.  For  example,  the  information  in  the 
following  sentence  could  be  combined  in 
different  ways  to  clarify  who  is  carrying  out 
which  actions:  “we  then  told  everyone  we  knew 
that  we  were  having  a dance  show  and  to  watch 
it.”  In  addition,  the  awkward  and  rambling 
sentence  constructions  lead  to  problems  in  the 


16 


use  of  commas  to  separate  ideas  (e.g.,  “Now  that 
I am  older  I don’t  do  things  like  dance  shows 
anymore,  but  I do,  do  other  things  to  help  the 
world”). 

Planning  and  Drafting 

To  provide  direction  and  a focus  for  the  paper, 
the  writer  has  used  the  FAT  TOM  strategy.  In 
addition,  the  writer  used  a web  to  generate  ideas 
that  related  to  the  topic  and  lent  themselves  to  a 
narrative  form. 


The  writer’s  extensive  planning  efforts  helped  to 
organize  the  paper  in  a time  sequence,  moving 
from  the  past  to  the  present  and  looking  forward 
to  the  future. 

When  revising  the  first  draft,  the  writer  changed 
general  words  and  expressions,  such  as  “that”  to 
“dance  shows,”  in  an  effort  to  clarify  meanings. 
The  writer  also  edited  the  first  draft  by  attending 
to  writing  conventions.  These  changes  were 
incorporated  into  the  revised  copy. 


Planning  and  Drafting 
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Planning  and  Drafting 
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Clearly  Meets  the  Acceptable 
Standard  (3) 

Student  Sample  D 

Though  conventional,  the  ideas  in  this  paper  flow 
smoothly  and  are  clearly  related  to  the  purpose. 
As  a result,  the  paper  generally  holds  readers’ 
interest. 

Content 

The  writer’s  stance  is  established  in  the  opening 
paragraph  and  the  ideas  that  follow  relate  to  the 
writer’s  position  that  “society  can  still  be  saved  if 
we  act  now.” 

As  is  the  case  with  many  papers  that  scored  a 3 
for  content,  this  paper  presents  a series  of  actions 
that  could  lead  society  to  a “better  tomorrow.” 
The  writer  provides  a few  generally  worded 
details  to  support  each  new  idea  and  then  moves 
on  to  the  next  idea.  Thus,  though  the  details  are 
relevant,  they  do  not  develop  the  main  ideas  to  a 
great  extent. 

Organization 

The  opening  paragraph  rambles  somewhat,  as  the 
writer  defines  a society.  However,  it  goes  on  to 
establish  the  purpose  of  the  paper.  The  ideas 
presented  in  the  paper  relate  to  the  purpose,  as 
they  describe  ways  in  which  “society  can  still  be 
saved  if  we  act  now.” 

Because  the  ideas  are  presented  in  a list-like 
manner,  their  order  does  not  influence  the  clarity 
of  communication.  The  writer  uses  transitional 
statements  that  are  associated  with  lists  to 
connect  each  new  idea  to  the  paper’s  purpose. 

For  example,  to  introduce  the  first  idea,  the 
writer  explains,  “I  feel  the  first  step  we  have  to 
take  is  to  stop  violence.” 

The  ending  restates  the  writer’ s stance  in  a 
mechanical  manner,  as  the  writer  asserts,  “In 


conclusion  I think  we  should  take  up  the  task  of 
improving  our  society.” 

Sentence  Structure 

There  is  little  variety  in  sentence  type  and  length, 
as  simple  sentences  are  used  throughout  the 
paper.  The  writer  shows  a basic  sense  of 
sentence  structure,  though  there  are  a few 
sentences  that  are  awkwardly  constructed  and 
interfere  with  the  communication  of  ideas  (e.g., 
“But  right  now  our  society  is  being  destroyed  if  it 
already  isn’t”). 

Vocabulary 

Though  general  words  and  expressions 
predominate,  the  writer’ s choice  of  language  is 
appropriate  for  a discussion  of  society’s 
problems.  For  example,  in  the  sentence  “It’s 
hard  to  believe  that  some  people  are  still  racist 
out  there,”  the  writer  communicates  a message, 
but  the  effectiveness  of  the  communication  is 
limited  because  readers  do  not  have  enough 
information  about  the  context  to  which  the  writer 
is  referring. 

The  writer’ s voice  is  masked,  for  the  most  part, 
behind  the  general  language  that  is  used. 
However,  the  strongly  worded  assertions,  such  as 
“Our  society  has  to  understand  that  fighting 
doesn’t  solve  anything,”  give  readers  a sense  of 
the  writer’s  emotional  stance  on  the  ideas 
presented. 

Conventions 

The  clarity  of  communication  is  not  affected  by 
the  few  spelling  errors  in  this  paper.  Most  of  the 
errors  result  from  a combining  of  two  words 
(e.g.,  “eachother”)  or  from  confusion  over  the 
use  of  apostrophes  (e.g.,  “lets”). 
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Punctuation  and  grammar  are  essentially  correct, 
so  there  is  little  confusion  in  following  the  flow 
of  ideas. 


Planning  and  Drafting 

There  is  a direct  relationship  between  the  writer’s 
plans  and  the  revised  writing.  The  writer  used  a 
web  to  generate  ideas  about  “things  we  can  do  to 
make  our  society  better.”  These  ideas  are 
presented  in  the  paper  with  a few  supporting 
details  for  each  one. 


By  looking  at  both  the  writer’s  first  draft  and  the 
revised  copy,  it  is  evident  that  the  writer  was 
attempting  to  enhance  the  clarity  of 
communication  at  each  stage  in  the  writing 
process.  The  writer  has  added,  changed,  and 
deleted  words  and  expressions  found  in  the  first 
draft  in  order  to  communicate  the  purpose  more 
effectively  in  the  revised  copy. 


Planning  and  Drafting 


A of 


cobbed6 


Wj  CO.py 

do  rftO.kt 

^ocve.V'j  b dty 


(joeSA  ^ 
So\^e. 

anytWnOj 


rt\\yof\  d 
Si  of  Kac\5tA  . ■. 

AKe.  bostf  j 
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Planning  and  Drafting 


WWs  \s  bocvtV^.  X $te,\  \\  \S  a.  of  pei$0^&  '^(A  y*^\\€(\ 
%>  XVX  ^ nt0p\l  X m patWA^  \\^c  oc  p!<w^  f=^ 

5UQgQje^=^&:  ja&-  xt's  v Av ' ",  jeopk  hedp  and  \ea.rt\  eau\olH^r  < 
&5  no^  wt  soaXf  \*  ^evnoj  \f  \V  aVpcC^vi 

feopta  have,  beoprv  Vo  ^\ie_  O^y— soa^l-  i Vh\i\K 

o$l  ©°tiih)  ton  5Vi\\  ^e  saved 


socAtfy  hdi  Vo  miAtvsV®^  JVVaV 


J a . . U. or  +Vv\ov  X VV\v<\V>  UJn  faW)\^d  do  fO  Otoh^-  2>flC'CH 

a b»r  o©  * © 

x\x  Wwfct*  beV^X  AWv  yXX  emc 


.c 


YnsA  x> 

There 

vM 


tV\o  co\ov  oV 


.0 


A" 


?X  A 


•^^adciirianaf^DM^or  Planning  and  Drafti 

A.^X  V*** 

X"  ^ 


rmtitr  \<\ 

Drafting  on  pages  6,  8,  10,  12,  and  14. 

noxw  ,A-3 


..or  yo^  fe^ort-e# 

c\  s&xfr]  \\kt  0^ 


n\X4‘ 


.A  t 


^ A' 


<i,  *V° 


AV 


X-Xh 

vV' 


c! 


<£ 


donvit\oj\\Vv[ 
<X\\\W  (£/ 
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A 

< . i , Planning  and  Draftin 

r'nowyfr-g\\^(j- T^teflore: 


SHOT  i,flsp.^v  -g\|'vLlJ  wmprtrr&errtsft  ■rail  vJex 

flfc.  te=^s4-to#4^  . 

4*  \w^  otto*  ponies  p foptrVy  a\o^t. 

X 'war  otaotxY  fropertry  beir^  '/arxcVUCT^d  or 

^w\.  <rn  r«w  X fe\,  te  W<^>  «S  MX. 
* y ■ 1 H#  ffloto  <«*)  pox'er 


bw**-*T Wty  ratot  w 

-"'S;  T’Sk  ««*  «.  * 

W pilfer,  x mtotrs  pcopt  Wt  fcdwN\| 

Starcfc  of  £kd\ote  ^ 

d\^y  v«\  our  £oadh[-  ^ far^iAc^ 


v\p 
XV  W 


cbt\cW\or  x VKw\V  uit  e>MU  iako 


\og^<r 
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Revised  Work 


Mat  Ja  voocu^^ 3 fedt  jLjjlji 


uL  AgAu . 


s htjk-jJhlL 


■pwpL 


poMdm  dmsb 


pk&u dhliu Uj&Luh u£i  ptefkt  Jmk 

jam*  &iL  juqH  fimr  j&  Jm^sddktjjU' 

jj  dt  jdfiwdi^*  JmjM  JjfrjMLufa  ^Wh-  dJjk 

.efr  jh . J dfwpL  vp m ddL-Jtt,  jwmL  if.  m 

iMci  mr* - 

3 jaL  dht  t jdnjk  jjjl  Jmtt  Jn  dak*  ML  J&  dJtpu 

\sisimw , jlm  jJmmei  S pim  Jf  &jw&  po^jo 

mil dimv  un,  dh> c~j.i /.,  jmsjjJiuip^  <3  ml  dm d Jimu  J\on  Jo 

da dim?  jdL  dht Mmt  jjwm  M m dm  umrIiL 


Jj/MHj 

Mull dJui  Jml  Mmsicl  Jm  mdm  dht 

dMl& a-  dkjL  mirnku* Qm  Moody  -Jw&  do  mikfidmd 

dkt filing  AsmdL  


Jkdh/k  An  ,3  dwjt  snub.  Anhi  da  » Jh  sboIl  lhhl 
'Mi/rijJij  xi Jdkh  phh  Jo  dm  M.  m J>  dmt  ,mUkn 


mm 

a 


jjuolit^ 3. fc\tu dm. 


\jkmu  m 


MHL dMt JUMt  jitd  dkl& . jit  \wiai/U  pjj  ujcjl/L 

Ml V fiv )jgaiL JlJjgjML  (SOjoMu  qjh  jx  Jmdp 

Mb jMH* - 
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Revised  Work 


Jjkt  mnsku  Jju 


Mjnm 


MIL 


sJkttnu  mud 


jdjw ^ujjdOL jdmi 


d Jml  mU  Jmddjdi ^psjuaJj 


mdjum  ■ it mam.  jimm\j  3 SmjL  dkh 


III Acw6 ucj— Jwl  ^pmLj  jwd  JL 


JlMl 


Jkmmj. . dm  mmt 

fWWj  JQ/UfhJ  LAWjttm. 


J& imt ii 


S dunk  -f$jL  ^Jr/ald  Jmm 

J mm  ml  jkJm/1/ 


■mm  ul  4 Mhstjm-JkiL  JcufL . i imLJmu  jmdj 

Mfl MUM Mmjj. . 


vfyru  ■/Mncltmnfi  3 dJh,f\k  M ^mLL  JokiL 

it  JmL  jdj- Mpmff  lsi/l  mcm^.  IddJL 


! )L 


MniL jj  xJh  md. Jtk.  jjml 


and, JtodL  Imwdm  Ja  ji  Jktte/o  immm ,J- 
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Approaches  the  Standard  of 
Excellence  (4) 

Student  Sample  E 

This  narrative  presents  a thoughtful  and 
sensitive  view  of  the  inner  conflict  experienced 
by  an  individual  who  observes  acts  of  racism  in 
the  life  of  a schoolmate.  As  a result,  the  paper 
engages  and  holds  readers’  interest. 

Content 

The  responses  of  the  narrator  and  the  other 
students  to  Marie’s  boarding  of  the  school  bus 
establish  a clear  focus  for  the  story.  The 
subsequent  events  develop  the  conflict  between 
going  along  with  the  group  and  asserting 
individual  values  and  perspectives. 

The  writer  presents  specific  events  that  clearly 
illustrate  discrimination  against  Marie,  together 
with  the  narrator’ s struggle  to  find  the  courage 
to  act  according  to  her  beliefs. 

Through  telling  the  story  from  one  character’ s 
point  of  view,  the  writer  provides  thoughtful 
views  on  racism.  In  addition,  Jennifer’s  actions 
illustrate  a manageable,  yet  courageous  way  in 
which  individuals  can  create  a better  tomorrow. 

Organization 

The  writer  skillfully  creates  suspense  by 
introducing  the  story  with  the  sentence,  “It 
started  off  as  a normal  day.”  The  introduction 
also  provides  information  about  the  characters 
and  the  conflict  in  the  story. 

The  events  and  ideas  flow  smoothly  and 
purposefully,  as  readers  become  aware  of  the 
increasing  tension  experienced  by  Jennifer 
through  her  responses  to  daily  observations  of 
and  interactions  with  Marie  and  other 
schoolmates. 


Jennifer’s  decision  to  stand  up  for  Marie,  acting 
in  accordance  with  her  beliefs,  brings  closure  to 
the  story,  as  she  resolves  her  inner  conflict. 

Sentence  Structure 

Sentence  structure  is  controlled,  as  the  writer 
uses  a variety  of  sentence  types  and  lengths  to 
effectively  communicate  the  theme  of  the  story. 
For  example,  while  Jennifer  makes  a critical 
decision  about  her  responses  to  racial  acts,  the 
trivialities  of  everyday  life  interfere.  The  writer 
effectively  shows  this  contrast  with  the  simple 
sentence,  “Then  the  bell  rang”  following  the 
more  complex  sentences:  “I  started  to  head  over 
to  her,  but  Sheri  grabbed  me  and  pulled  me  into 
the  other  direction.  That  is  when  I promised 
myself  that  I was  going  to  make  friends  with 
Marie.” 

Ideas  are  combined  skillfully  into  complex  and 
compound  sentences  so  that  the  events  flow  into 
each  other  smoothly  (e.g.,  “Just  as  she  said  that, 
Mrs.  Green  walked  into  the  room  and  we  all 
rushed  to  our  seats.  I went  to  sit  down  feeling 
proud  of  myself’). 

Vocabulary 

Colourful  images  are  created  through  the 
writer’s  choice  of  specific  words  and 
expressions,  such  as  “Harry’s  beat  up,  old 
school  bus,”  “inseparable,”  “being  cornered,” 
and  “reek  of  curry.” 

The  writer’s  voice  is  clearly  heard  through 
Jennifer’s  specifically  described  thoughts  and 
actions.  However,  in  some  places,  the  dialogue 
seems  somewhat  forced  and  unnatural,  as  the 
writer  does  not  use  contractions  (e.g.,  “Let  us 

go”). 
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Conventions 


Few  errors  in  spelling,  punctuation,  and 
grammar  are  evident  in  this  narrative.  For  the 
most  part,  the  writer  correctly  spells  the  less 
familiar  words  and  correctly  punctuates  the 
complex  sentences  that  are  used. 

Planning  and  Drafting 

The  writer  planned  the  narrative  by  listing 
events  and  characters,  crossing  out  those  events 
that  did  fit  with  the  message  that  the  story  was 
intended  to  convey. 


The  revisions  made  to  the  first  draft  show  that 
the  writer  attempted  to  clarify  meanings  by 
using  more  specific  words,  such  as  “noticed,”  in 
place  of  general  words,  such  as  “saw.”  In 
addition,  the  writer  edited  the  first  draft  by 
playing  with  different  spellings  of  words  that 
did  not  look  right,  by  changing  the  punctuation, 
and  by  combining  ideas  into  more  complex 
sentences.  It  was  in  the  revisions  that  the  writer 
changed  the  dialogue  to  a less  natural  form  by 
getting  rid  of  contractions. 


Planning  and  Drafting 

Mission  Qaurmpddud 

— - A OcaJ  Act  orffbO  'JlOhdCfj/ 

__  j JjUtr 

J art  +*>  '^UA 
JT  y -pro A.  < ms 


,-_A4£— 

' pnally  ryp  fAJAAjd- 

brought  jMunjdnt 

uj<5ri&  re 


qUa^cU  y©  CttCJLptt Ma- 


Laee 


30 


Planning  and  Drafting 


Jt  ^tayifau/  a#  a nrrmad  oU su/.  ua&ua# 

J#"e/l£  ufacti  faoi  -fa*i  M-#sny  •fai  ezfar  ^ueo^  r, „fa 

^tJyytrf  bcc& , ex/xjfa  fa  <v  <Z£>  seur6iLt/\p 
pt/ucfa-  nfa/  bfarffa  '-^lLiswC  -j  JhjL+a,  h/£.  fai_afa  fa/jcrus/i 
^ a oh  cfafae/i  -for  -thl  faryi^cot  fanitMA.fa  m***-  in^ytza^M 
^ duMont  <m  fan  g^JXaf  faLoafa^ud  cu>  fan  6uj 

catru  fa  fars  (&st  sirsp^jMjtadJt  OAsu'(s<*fa  ect -fan  .^fainrO^ . 

JJuAl  JjL&flLd  C^M/l  Cind  (Ajdusp^Ald  fa  -fyu 
^dflj  Swu  td^yids  fartaAjd . fa  fa  ope  jfae  ct&ea/ndt  jnfa 

nr>  ^ent  (fi 

fay.  jfaeo  fafaxo  jU/d/xfa.  ifoc(  co.it/ d ^,£4  fafai# 
fau/sr  eAXCO'  L//lcm/fa  a-end  tPljls>v.  fapdf  fad. 
ynnuirfa-t tfaect  fa/uy  utwUefafaV/  faia^e  fa  jdfa 
fajm  • fafa/vzfafaip  f jjfa-0  cfalGsd^e  //-&  ^£~/7Zpjfa/  **.*e.czfa 
nsi  pUusytfa'  faj  t^ofa  • 

"ffti  c^Uat?  dlOMJ  faffay  faafa?  fay  f&fafa  to  mM* 

fasUAp/  faUrr  faLe  u*Acr6t  day 

^Mu'fa  &%Mjfa/fa  ■ 


fa\M.fafay  cfa&ffu^  . fa^Ou  (Uls?  tUuJCUpy  fajz^r 

ubfuMy  •<  <W,  VHe^Cef”  fa*  ajfr 

'-t^'W,  Mu  uroldM  fra^t  fro  to  a ^ 

qJU  bfr  -JioitJtJff' 
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Planning  and  Drafting 

cstAjd  Outs*  <ar^a^€mxsCt 

<***;  V%y. 

COcULtd  ~LS7  +htj^CU)srZ  Qsidcot 

^0  OUst  d ^Jtswt  -fo  &C&  &C&USSI  */UsJ!^r$Sk 

$-—4-  £fUb& — ^ - yz-  ebS&^£iL ' ' >:::  ^ ^ 'y!>^£/dY~ 

^ '^Usl/iAc/  oscd  &D  vV«  y L/7S  s?  f , 

d poup*  y ^aa , Jhty  ^ cXa«t&? 

* ^ /Os^isiy  y^LatsUst  />•>  ^ 

J?  yisuUsU  <&o-esv , osid  ^UIjzcC  yt^ 

yt&p,,  cy^sstsuu/  a^ass^d  y 

■^-tc  ^wy  y^7  &-/Vj3^^/?ZSSlsft 

i ^CaAJ^  'i*u/*  6>Uss7Le.  JAi  y_si  dtmJL 

dvrfrus^  ^ CsUs.^. 

&sw/A*s  y^dM'a^ 

> y^VlA^yCc^  US  LstdC/A-^ { &U/-f  V£j &Y  <Z/tjy^c^ 

dd  (,o<zs  y/te^u'f  J ssssf£yMiSys<y  crimes?  cc^y 
Ua£  dixsi  o ^siibtLe  JsUidc . 
jU^a.ctJsUy j oru  y dTu  jssJs  ^curf^ 

8sa\  £m  /}  i I / 


6 

■&  SYUL 


^ <J#Sl£iRj  ^cu^b 

^ rtuuy  %£ar&  coadu  U 

y -»^*  y y 


V 


32 


Planning  and  Drafting 

J/icct  aay , J cocdttct  ..  _ 

-q  fit  >3tY)^y£>0:  prvU/  oO)d 

Jtarid  UAd>  'zfol  urfUldfa  ^'ud'jAct , h^jt  q tu/uic/ 
0k  dzioo  ^uUnd  d*  uMe,^ujd  /vqc0/lm, 
thAju  u^^oaJLLid  &u)cuj 
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MlaUj&L  d 


JJ1  sJ&JuiiZjQL  .'-4^7/  -.-/l-a  u2  ^mj^sijcz 


(2d.  JJZUJ./7/j  x/.y_yy^4/  tJTj'f/ina  ui  "idaAA^Jl^ 


-{kjit-  uu/i^  j2doL^he&t-  L/v-^y  dn^L  JL  u2£L2. 


, M&adjLc  ^iu  ^-'U.  Uzod,  ^Lhj^uL 


Hih.  -di-fltf  k/20MdL  ^JdLc/l  Ml&Ll.  i jLrrr  c&2L 


Mzn£-  U2JJ<2L  UM±£.  M2J^Q^A^ia€z 


dltij2^£t2£  CJq  thl  i^4MJj-aAC( 


<-<2<7  &L£L  ;/Vd:)  < &Z/22£  Jzi  JJh±J22dt  A&& 


i gut-.  &2£  ^d/lAti&f. 


ALAlL-U  Ljj£^2Z^L  <LkZ&jL  > jQ’S'Z-{/y  Q /V^^ur^-  .g-z  vy 


J&  S71*:  ? LAdAl^z.  Au^Zit  l£^21Z£<2  '/?l&  id  ■ 
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LtAat  /z/k  u&Ln&z  (7 -d&3 


/»> 


,J/u  'Aua  M2&2  &oQn£^  tXlcc-i/rf  ^ass 


iAl 


■jLt'^jf,  <<U2  ^2l2h  . /SytsO  U2£.  "^22^ZZ££- 


^srr?  , ( j'jrt.  jjj  sy?£s2sz^  ^6^2/  ^-r^y' , 


/W^L  -/lyxj-'f  (Ml  ^UjL  . ^AJ-Ltf'7  'yhj’xy  ..  A,  OJU^./ , 


^5? 


~h£~ 


uCJMLAA  ^t/lf  'Us?  yCui>/lt  W,/ o//ZJ  . 


^V?  ^z>-t  y >?^/  - j^i^yyy 


S^CXSJI 


(Ml  'JLIaA  ^y'  -Z1  .'Vxv?,//  MJ^Jlti  &i€U/'' ' 


JjbjziiL  ixzLu^uJld- 


.J/i-ns'/Xi r.  u/ ^xJJl  <dMsh4u/L  -,/ /• < //-v?  c:. 


2M£'U> 


c£XJf~  ^’<:/Ur-0(  ^.V3. 


./2JSaJ/  jUf. 


'/?  <-. 


-/MLf>  -if±/uzi /V<  YU.^<  £<QS2aL,  ^./-r^UJ^lt.  '/j/t  ZCc-.’  ^/. 
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L<z/lt>t2j/l  •A^&z  L&Z&T23-  -^Lt^ZC,  W/'z/y  , i’Y,,/'Y/)  /)/y 


’/22&JLLA  / 9 - 


\^U<gt-  J^£2  )b  &_  {1-0/7/7S.'?  ,^/i^y  ^yVLZ^/ 


V. 


.fuj'T&ltc/  ? U4M-  iZL&O^CJu^t  J^2£  .4?  aA£&4L  OA^f 


\Mj£gjjlJ2J3Z  ul4M2/l^oL  .. 


UUM£2  4^£2azU^£-  isOQ,  ’{Q2£L  . &0  . j? _^d2^_  /^_  T^TJ 


^.xo  zn^&i  ./  g^uu  -/7'2/y^^  ^t^suz’jsvf 


. u^dj^. . ^/x<f  r/?/i 


-/  /2tqu22L&£/-  6^0  ‘7<2JU2^'  jZ^e^l  £o  ^Ajzz  ? Y^W/ 


,/v-^9  u^ki  6Slu)? 


ddhjZLl 


+A 


'.■£f  </?zf  C4 %^2^-  y y?2^~  OQjfC' 
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ru/Aes?  eJL 


pd£t£i2a££6  y?'’^2jL+u\Y^/yf  J_  cjj-xxa  <^z>  •A^AaLx 

'-^AACaAti  UUt&Z  ^/f?ZKUA  . sJ/lL&  tr/2£  AaJJLa  asio  - 


jJh/AA  ^lAA/  J'  AQC/dd  A/sA  yA>  <.A?sAA?La,'-€Alf~ 


Uz>  u£/aZAA 


/ 'Addrf  A 'te&^t/-  /aaz£  <=£/lui^  - <2a  jLacmjJx^z' 


■-tsitc  ^7&v?  (Ai/^Ayy"m£jy?  ? c / iala£Zaaa6 


J in  9 

^Mdl  J±UA  aa  0^2/  ^j  f.^j/j’xiA  laAjzazca  ix) 


^&£-  6c  6oalo A&a-  4,  £±dJX 'A2  / ? ' 


Za2  OJLLa&L  (&UAL 


6a 


Aax  g^u± Ss  itAAO/ia.  cu<6 


dAX 
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TO  VTt  CisU  J' . (lL  0/Z2 


JjL  ? 


^o^yicLt'x/w  ujsj^a  ,./  D/srifj’.r/ , £g  u££n&.  /wts.^-to 


v^/y  Jm2Luk 


v?*9 


*6 


yyy  auzazL  <^Z2&  to.  d&mz.  <q-/js/?  fry 


^ju^2£  - 7 ’ ’^d/70  4 Ocrsd  iJ1Z4ZUJ242/1/^  f-S  cXlcU^t  .<?#£/ 


sdJLt  Mtis  yyy^Vy,  lyc^L  1 j&cizL 


/>?? 


u_  jL  <^6£&L  -.  6).j  Myht?  iAoJl  ^22j2^QjZ.  -UM. 


■C.QU  C <?<  *- J?  ^£_  /c  t£2£tai  CC/XC-S'l  Q Y/?^ 


~ 4l£L  ^Uzyht.  LH^/zc  caj^L  c (.<:/ ^tr?  - 1. 


^on  to 

,^7/  , ./?/7.y»?  vy^nyy  q//  t /Us/tfA  St/ 


gOja^c&zL  ^x/r  (X-^a-'-tO- 
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ljQajqji^L  J±£-  ■-rn.ij/iilA. 


LAJjdud-  oaJi  ho  //y/^yyv?;^  ?.//•.  /2?  JL&q2!l 


jQ^.  (JZl<.  C{l>  ? J J^tLi)  V7f^  ujuJUlJL  , y^yfjn  S?lSi 


TaU. 

V-A 


l/l 


^/y  tiMw  <,&// £Ads2>ti‘/^- 


il_  CUhAL/-  'jE&AlA  f (UMhJyL  / y? 


ilL ljjcULwL  < jJ/i/sn 


Jjl  jJ&fi-  • .juf/ujan/.  Juam££L  61 


CULlL  , /,  X^Z  QU236UJ  JL£H  £&iL  L 


~7 


C^„  J 


^X£UM  "Sm/i  ca/tiTtr.  UM  /aA-q  ud&Azt 


'£&&}Js7.a  ^to  u^oll  L l :> . / u0^lLl£L 
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Jifus 7 J c-a.  uscj  , 

* * U*2  lAJ^M  / Q&  0-1^  '"rt-6'Z 

lyxl^ru  ,/  ^ 


jtt  ~^<J<20  cJ/Uyvi / j ^Ccblc/  u^6<64.  cOSlrf 
iGfZiM'  vd<f?  i&  <-  lx  t yonicte  . 


:-c2X 


// 

6dc  / -&t/?-ztr  ^/u -zi . 0 ; £OuX  ir/iJ?'L// 


<l/'  UUlC^c^ 


J/uzt , oia.yy 


JuA.tfJ.Jud 


^■lcJL-cax/ 


t.rt  JL£/UIJ>.  co^ <.M^-C<l0-/r2/2£tW-2/>'Oi/rt , 'j".M  2 .JrCTt 

^€/2Cl/  t.<Jcsr  J i^Jzu  tel  _ i.if>  y^>z  -jgAaJ  -J? 


i^ut  J\  (juuuj  c d -/ly.  to  ./.aJb^J 
-Ci  H (J':  <tSiJ  irC‘OCt/U  'L  7 i/u  l.^2'Ic7 
^U'-cl&cJ  ^situacy  jJuLc^JcJty . 
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Approaches  the  Standard  of 
Excellence  (4) 

Student  Sample  F 

The  creative  way  in  which  various  points  of 
view  are  presented  in  this  paper  engages  and 
holds  readers’  interest. 

Content 

The  purpose  of  the  paper  is  clearly  presented  in 
the  opening  paragraph,  as  the  reporter  states 
her/his  views  about  taking  action  to  solve 
problems.  The  purpose  is  sustained  by  the 
quoted  contributions  to  the  newspaper  article, 
which  reinforce  the  reporter’s  views. 

Many  of  the  ideas  about  solving  world  problems 
are  thoughtfully  developed  with  specific 
examples,  as  speakers,  such  as  the  fourteen  year 
old  and  the  college  professor,  refer  to  events  in 
their  lives.  Other  ideas  are  relevant,  though 
more  general,  as  is  shown  in  the  contribution 
from  the  woman  from  Medicine  Hat. 

Organization 

The  unique  context  for  this  paper  provides  an 
effective  organizational  structure  for  presenting 
a series  of  world  problems  and  connecting  them 
to  the  theme  of  taking  action.  Because  this 
organizational  framework  is  used,  the  order  of 
the  ideas  does  not  influence  the  clarity  of 
communication. 

Transitions  are  appropriate  for  the  newspaper 
format  established  by  the  writer.  The  ending  is 
related  to  the  focus,  as  it  emphasizes  the 
similarities  among  the  contributors’  viewpoints. 
The  writer’s  comments  on  the  actions  of 
politicians  in  response  to  the  expressed  views  is 
related,  though  it  appears  to  introduce  another 
issue,  rather  than  tying  together  the  issues 
presented  in  the  paper. 


Sentence  Structure 

For  the  most  part,  the  writer  shows  control  over 
sentence  structure,  effectively  using  a variety  of 
sentence  lengths  and  types.  Some  sentences  are 
combined  in  an  awkward  manner.  However, 
because  these  sentences  are  taken  from 
interviews,  they  are  consistent  with  the  ways  in 
which  oral  sentences  are  constructed  and  do  not 
interfere  with  the  communication  of  ideas  (e.g., 
“If  all  they  have  to  do  is  two  years,  why  not  do 
the  crime  again,  they  can  handle  two  more”). 

Vocabulary 

The  language  used  in  this  paper  is  consistent 
with  the  more  general  vocabulary  used  by  those 
who  are  interviewed  by  reporters.  Some  specific 
words  and  expressions,  such  as  “intimidating” 
and  “frustrates”  are  used  to  communicate  ideas 
more  clearly. 

The  paddling  metaphor  chosen  by  the  writer 
effectively  illustrates  the  idea  of  “heading  in  the 
same  direction.” 

Though  all  of  the  contributors  speak  with  the 
same  voice,  which  is  unlikely  since  the 
contributors  are  both  students  and  professors, 
the  writer’s  voice  is  clearly  heard  in  the  specific 
observations  of  society’s  ills  and  in  the  personal 
responses  to  these  problems. 

Conventions 

The  few  spelling  errors  that  are  found  in  this 
paper,  such  as  “alot”  and  “tommorrow,”  do  not 
reduce  the  clarity  of  the  communication. 

Because  ideas  are  expressed  using  the  sentence 
structure  of  spoken  language,  the  grammar  and 
punctuation  of  some  sentences  is  somewhat 
unconventional.  However,  as  shown  in  the 
following  sentence,  the  communication  of  ideas 
is  not  impeded:  “As  for  my  opinion,  the  way  I 
see  it  is,  the  politicians  may  promise  us  a better 
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world,  and  whether  they  are  lying  or  not,  it’s 
always  easier  and  faster  to  reach  the  other  end  of 
the  lake  if  everyone  is  paddling  together.” 

Planning  and  Drafting 

Listing  general  ideas  that  are  related  to  the 
focus,  “How  to  bring  us  together  and  make  a 
better  tommorrow,”  and  framing  a concluding 
sentence  are  the  planning  strategies  used  by  the 
writer  of  this  paper.  Aware  of  the  need  to 
organize  the  ideas  in  a logical  manner,  the  writer 


noted  some  factors  that  needed  to  be  considered 
when  organizing  the  list  of  ideas. 

When  revising  the  first  draft,  the  writer  added 
and  changed  sentences,  phrases,  and  words  in  an 
attempt  to  communicate  more  clearly  the 
purpose  of  the  paper.  For  example,  the  writer 
added  the  sentence,  “The  choice  is  ours,”  which 
is  significant  to  the  theme,  as  it  is  written  in  bold 
letters  in  the  revised  copy. 


Planning  and  Drafting 

^ Yo  bnv\<A  IAS  + >v\cxU  o.  YasAW 
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Planning  and  Drafting 
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Revised  Work 
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Revised  Work 
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Meets  the  Standard  of  Excellence  (5) 

Student  Sample  G 

This  paper  captivates  and  holds  readers’  interest 
through  the  use  of  imaginative  details  and  a 
smooth  flow  of  events. 

Content 

The  writer  establishes  the  purpose  of  the  story  in 
the  initial  exchange  between  Simon  and  Ted  by 
presenting  the  setting,  the  characters,  and  their 
motives.  Throughout  the  paper,  the  writer’s  use 
of  language  and  choice  of  details  to  elaborate  on 
the  key  ideas  work  well  together  to  sustain  this 
purpose. 

The  ideas  and  details  are  precise  and  creative. 
They  are  carefully  chosen  for  their  emotional 
effect  and  for  the  images  they  evoke  (e.g.,  the 
stereotyping  of  Ted  and  his  family,  the  Jamaican 
accent  in  the  dialogue,  and  the  imaginative 
description  of  how  the  brawl  started:  “with  all 
the  ferocity  three  eight  year  old  boys  could 
muster”). 

Organization 

The  introduction  is  purposeful  and  interesting, 
as  the  lively  dialogue  in  the  opening  paragraphs 
gets  readers  involved  and  establishes  the  focus. 

Subsequent  events  flow  naturally  from  the 
initial  situation,  as  the  writer  effectively  uses 
transitions  to  present  a new  setting  from  which  a 
solution  to  the  conflict  can  be  drawn.  In 
addition,  background  information  is  revealed 
about  the  characters,  so  that  the  events  lead  to  a 
powerful  conclusion  that  reinforces  the  story’s 
theme  and  ties  events  together. 

Sentence  Structure 

Sentence  structure  is  effectively  and  consistently 
controlled. 


The  writer  plays  with  words  and  word  order  to 
evoke  emotional  responses  from  readers.  For 
example,  in  the  following  sentence,  the  writer 
emphasizes  the  unusual  nature  of  the  procession 
and  links  this  situation  to  the  brawl  that  had 
been  introduced  in  the  opening  by  describing  it 
in  this  way:  “A  wide  eye  persession  of  one 
pleased  school  teacher,  two  amazed  boys,  and 
one  confident  boy  suffled  down  the  packed 
avenue.” 

Sentence  type  and  length  are  varied  for  effect. 
For  example,  the  writer  uses  a sentence 
fragment,  “Ted,”  followed  by  the  simple 
sentence,  “Ted  was  completely  overloaded.” 

Vocabulary 

The  writer  confidently  uses  a rich  vocabulary  to 
achieve  the  purpose  of  the  story.  Specific  words 
and  expressions  are  carefully  selected  with  an 
awareness  of  connotative  effect.  For  example, 
readers  know  what  Mrs.  Mackensie  was 
thinking  when  she  “allowed  herself  an  ironic 
smile.”  In  addition,  colourful  images  are 
created  when  the  writer  describes  the  fight  as 
“black  blurring  with  white.” 

The  writer’s  voice  is  appropriate  and  clearly 
heard  through  the  use  of  specific  language  and 
precise  details. 

Conventions 

The  paper  is  essentially  free  from  errors  in 
punctuation  and  grammar. 

The  writer  takes  risks  in  spelling  unfamiliar 
words  (e.g.,  “percession”  and  “repremanded”). 
Familiar  words  are  generally  spelled  correctly, 
though  some  errors  are  present.  While  the  paper 
is  lengthy  and  uses  complex  language  and  ideas, 
the  presence  of  these  errors  moves  the  paper 
into  the  lower  end  of  the  5 category. 
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Planning  and  Drafting 

The  writer  completed  a first  draft  of  the  story 
and  made  minor  revisions,  as  indicated  by  carets 
with  inserted  words  and  phrases.  These 
revisions  were  incorporated  into  the  final  copy. 


In  addition,  the  writer  made  further  revisions 
when  completing  the  final  copy. 

When  spelling  unfamiliar  words,  the  writer 
wrote  the  words  with  an  optional  spelling  and 
then  chose  one  to  use  in  the  final  draft. 


51 


j ^ f I * iw  |r^  * v ' / l J 

„ *’l«  " tk  f'SheJ 

Aj  PV,  oP  f:)'r/  A>  turn  r^o 


u//<?(0 

),ss'^ef 


■fijhf 

Wenl- 

Planning  and  Drafting  /-$  v/|  V x>  v> 

5fory  : 

°ni$W  />e/5  srteof  f/?os*  f/fHfi.  Wii<irc\Mj  ' 

4 A^ck  foofhe^  *hi4e  yefed  " tfis 

#rc>  i/jcj  -f  '-' 

^ sfT?H 

£^*y  '/ 

v /Vo  " , ] [7  ^ 

/ 5foW  /)/i  cyrb'Sii)  Oen<c\-t/^ 

r^s-K./  ydfrvc  of  js(*-yj rovn)  -t°y$  > UjHe'jr 

^ G° V ^ ^rn-f.Ac 

,"***'  * (I*  /*rc  '' 

^lAi-e.,  -/A-o  &t>y  S K 6v  -f  ^ ^ /T/v1  Ac  P<%Si- 

/*V\y  f \ / / t&<)rnciCci*~y  • it 

H ^ faott*)  fA*%oy  /’/j  /)*  ri)(fs-f 

(5<J  'Tjy  a<?$ny4- j||ic  you'* 

" &(-  «,'  01=  e«  'Sw.^  -fi-ffA)  J„„|  ca/fl|y  hjj  «~,v 

->  ^ ^ ^.v'cjrs?, 

^ A,  fror,i 

{enrol  £OKfS  Ccfi  auslr^  ^ br^\  shfl-ei. 

iJV  A'"’  b°V^  Pk  > An  fU  Jm  y 

ice  <5/hJ  __g.  ■/ecrrAc^'  /iTv  iV>  ' 
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C'-Vir  W'W 

P^^  'y  ’ Planning  and  Drafting 

C -*  ' \v 


(iT&y  f ' y Planning  and  Drafting 

-yo  the  p>(/' ft  Off $ s 

yi"  rk e 

b^r€j  M / fh\ck  ^amAcwn  Grc^h 

JhteyeJ  *U  £-ifefy.t  s1<*(  4rums 

C0^%  fof/SKbtl  c\n\  zxoctfc  £ft)f(\j  ftJI€) 

^ *ir  ^ pc'ses/an  qT 

*5Wvr  . 
7/w-.,  orte 

' - Gftifqeb  boy$  Shu-T/fk J c)*«*n  -/Ae 

u /I'/o  i , r~  ^ {ti<,c<,%< 

Jr  M?7  ^ b^"  Tk 

/ , M cfohs^j  {>(i>ck±  7®  /7k.  Ytyfem^, 

£ nfj  1 Jhi/ik  1 4 ^ iJ^csy 

OUA  principle  fo  Sch4  lo  *1.  /%fl{^ 

ro(^(  \y^  rvK  ^\{  [tafn  ^ 

abooV  Pvy"Ske.  paMr&  Ms  ^ ^ndAe  ^7*5 

• ' "-  P'O  54rvHi<^  \hcwjh  //^  cola 

Of-  H«  *n  Ufh)s  is  'Wh*' 

— -foO  you  £0,i  look  or\  ^|'J  ^QCe  . 

^ <5tni  a w Vk  u</ocj(7  ( c»/^ 
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Planning  and  Drafting 

facK  «\V  S\rr)ot\  a/)J  U-e.  fbrtJ 

6oy,  " re-el"  Simon 

eMJy/03  himself  ye+Ks<H$  siar-i lecJ  ^ 
conie.o.f  Of  rollup  , T^ey 

k/dlchej  •}]■*  f&r&Sf  <J  re<*\~  fa&, 

Jned  o0  c<d<\*r\i  an)  yff  c&n\\nv? ) 

°h‘  ^ ^ ^ — to— 4^e  J a 

i/v^rr:r'  (4<l  heuo'"  fh a^hh  fins'  //^  r-o 

Ac  ^vj-jvsi-  n.ki„  ^ r», 

in  n^ee),  /<?^  Cax'^lT  £ (e^k/ 

fe  yez=T  JK(L  factor  kti 

, Iji/tJ  ,n  * ~ir«!k>^  ^arfy&fo)  €}4<t 

brafrj^.  UiJ  ^ ^ 

\y^o<r^er  #/)}  /*rj  mafn  «s£i4che)  y-y 

^ (oorinej  6i*ue<)  lifet  (4^ 

^ ^ $ \h$r  rof-fijsei 

a:r\4  coltor?  an<^  ft^i/er-  h<^  ^ ^ 

^ .’*,  uo^f  Oo^f^Z1^ 

i)e,nfj  -fo  an  1 far-  u^y  0F  /['fe 
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i'a  -ftij  aj.  are,un J, 

/•)«  U/.-p)  -f°  rer,'j-+-  u.^„;  ^ /^  ^ 

ciwnb  4uV 

Jo  o Ynvch  -> 

,$*/<) 


)-err  K^nr 
5 eHjVnj'Sj- 


«-  i Cc3o(  rj.j<y  ■J°£-?r5  ^."■  ■'-'j, 

rM  »s  *>«*+  " *„j 

(A  A A aA-  Ak  ~ ~T^  in  / ^ 1/  ^ov  (foul. 


f J°'A  ^ « 

“9*  ThrmiQ,  *«•« y «!/  fo  fryvhce, 

Mrs.  H«<rhhs,c 


Tronic 


aH'~s*  he^if 
smtle,  Xf  " 


a^lj-  !T)i(\^  v*-er*  m c>p?h  /0 
^ rt^er  «ni  codo.s 
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Revised  Work 

_ Opened  M inds 

XV  C Q^g.  On  y hl'S  one  or  ^hc>s%-  //i)le 

jyni^^roin  fs  | f/  <4  |gr^«,  bvcl<  - joofhej 

Kid  yelled  gf  a jjj^hji^  S kntiy<?r  lA/h/fe  kid  v 

* f~f >\5  p^renfs  <^rg  frying  -to -ka  k-e  my 

Oo^fs  joM  r<  /'/<  j^ush^A  f)vg  & k iflpy  hiA t 
*'  hake  -Pup  of  k)r>n  Si>7on;  m<\Ke  k/w  A^l 

cTl  k/  Ay  | ^ 

11  A/o  ! " S i mop  &food  ^)fe  ^ roun ^ k).^ 

rTaknai'can  Fn'e^d  Sullen  <*J-  /?/ s S/de,  t/nie^ 
Me  Adfy  y f/<o^  yg>/Ayj) ^oun<j  k° ys.  u Re 's 
hi£k Uh± ^ ofl/y his Sh,n  A difjk^n^ 

V y 

Jl-t  n/fl  nf3  a ^ ood  //'pg., 

11  Fj [iTg_/  /(  Me  boy  ,sboufed  ond  jpush t? d 

jpo^sJz  S/V^on,  k >?oc ki/^  h h?  ~J a>nr)31£ q n 
lg°7  <p  ckes4,  n Go  Qu/y  Imm'- 

jranf;  my  dad  cAsniA  //Me  your  Mpd,  " 
G°/  <0 < k ouP  '<?re  " 5i'  a>7q  Fr/enj 

Said  Cot  I >77  |y^  Ai  S OCCenjz  Sjt r°  Oj-j . 

_ /V/o^  / dhfL F°y  hi  l~  h/o i_  c^a/V?.  “ 

kafe  you/'  Thtn  ,,  \A/±ih  *11  ih£  ferocity 

hjyrez  y-gay^  o/J  GyS  rouid  niLL&lej^. 

& ^ra.n/1  SkarHd  . Tht  -fhr^t.  l<As 
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Revised  Work 


)n  ^-,/ack  £?/ orrin^ 

ohJ-//  a feaclie/^  carnc  t /.//fe 

< n <fll/ ele)rnr>facy  £j  i'j  hfs  Hiey  uvgrc. 

gulled  affect  <?\r\A  £en_±  ±&  jhe 

Privet  pies  Off!  ce  » 

,V  U/Wcom  x -fo  Cajrfe^t  W. 11  Me 

I ^ggK-er  c gno) Id  d thid/d  IT drnd  icon 

<A  CCen  f . C r cm;  <^,s  ■fhron^pA bhe.  Std^Lt^ 

t$J:€£  \ bdd*n$  rqio3;  AdJZxhn^  ros 

<z\ry&  ex  o fie  jtfiel/j -fiJJ e J fhe 

Cool a/C  on  breezy  Sum me/~  ciay, 

/4  jv/jj  «ye  f 

School  -/-en-cn-ecy  -4m/o  a b-t<a, ~z.-e  A bojes  QJ2A 
on-e  con^?<j-en4-  <„oy  &uffl*A  ^ ^-e.  y>qc!<e& 

Wem/e.  _ 4re  y0v  bgi/i'n^  fon  b°y  sf'  -fh-e 
j-c^ther  + Mrs,  M* c kens >' e;  i?/t/^)-€^  fo  l^e 

ff  ^>ct  m«n  de<!> ^ -j-uj-ente,  s IT  j-hink  )V-  *n/ «j 

<x  c^rea-j-  )’^-ecc  pur  p r may’  l-e  -h 

S4r\ j y &u>  -k>  a nndA 'jcvl  -fur^  | ^uenf, 

Vo  u can  a IJ J-ea rn  50  much  hn  ore. 

a bbo-l-  Pir^  Cv  I jurt!  0 Sht.  y^gy-e  up  irying 
-to fqlk  6M?(^  fh-e.  po/^-g. cm<i  p<a_/4eci_ 
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Revised  Work 


Pjn^  head  tt?  ty? , 


Pi  h u/qs  ,5  hh/o^h  f->?-e.  ro/oor 

cand  <;&und  l*/ i th  <a  P IhA  LS 


n i-  (k  * v X rh>JA  Vo^  5 


/ r 


/oo/{  ^/5 


fa  c-p  . ZrU€r\y  Q^7  c-e  /’o  g\  t'ybJ-e  hj.  ivovU 


jo  ok  back  ci  -j-  s/^7on  gin^  j-b-g  cffidy  fc»oy 
^d,  and  Soy/  5s^ej-)?wci  H-e  1*SC,3 


& 


ho&y 


f~hey  Cet>lei  (eann  <abou-l-  /^/^s  T<*m qi'cr , 

^ l7ion  u/a  S gtyoy/na  h/wself  yeT  ^& 

lva<;  ah  its.  JTheer~  conJtD  f 


oF  culture , Th< y bad  <3 /ready  u/oiUhtA 

Mj.  b £»n^.S;  etxl-en  u/g»>y^  £og>d;  c?n<d 
^-ntd  on  CQshvni&  \/€b  ■Hi-f  £±r??±  <fsn- 

hnueA  orx jJl  jbvvQhJ-  b7/^  //fc 

K/a£  _s  o j/7f-c^fibrn.^  1 be  Lv<vjvsf 

/o&bi/?Q  oi>d~  Ar  1*9  H-ef.  d> 

?£d  v Tpd  Was  Co>nop  le±c  ly  gt/fr^ / Q°1  df d 


/dt  was  #1^, Ri/3d  hi  A <wAo 


In/cA 


<a  f rsn'/-er~  f^Tk  <and  afe 


Kb b 0 ir-eA  /'It,  u/ci  <,  <?t  £> u//y  k/H Q£g_ 

Dc{d  K/  4S  a redw&ch;  coaS/vyc  h ao o 

bully.  f4i  s fl  o»n  lA/ajcb«d  TV, jit  hjiA 

cjf pu/ri  t/p  heijiy^  other  coTt^tS  becQUse 
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Revised  Work 


fbey  wer-exr'h  ht's.  IJ^ hoA 


^/^o-bl-e^}  l^i  j~A lAj 


um  hi 


K)  Q \A/ 


K±jh± 


/oou/  /?<?  ch/^.s  fc>e('nc;  ex  /^Qi€  d ho  <^nAh^ 

cojhjrt  hull f°CLLv  anJ  AAc  &n  iMi 

elerntn  hr y 3 Men  4- MM  t^CtS^  jAA 


g mri/n^ 


-/-  r > -e  d fo  res  15  f /f 5°w  , £ waj 

j lo  ih-eh  /7g,  Sq  fh-e. 

hq££  flflA  M (To AAjqAA  , T/?g/~€  ^va$ 

v^^rk  fool  s-h;^  4^  Jismis±,  JzhvJiz 

h c S<3  M (t  I his  /j>  roo  1 '*  <anJ  jqjz^^cI 


U£  fo 


OI0 


/'M.  /-/e  /?M  ou<^rcy^-€  Q'Tg 


^ -fM  ljL&tr_  in  Ivin*  I AJAAA^S  CK- 


School  boy  cMj 
prgjuAfc-e 


hgi^€  ^ ciU/gy/ 


(Acs , Mjich -ensre  ^Jb^c^A  h-ers-cif  a* 

i Voio  |'  ^ SQ2l!*  : If  6^ly  g(c hjh  CCujiAa 

open  +0  -/-he  etc cep  o p 


ive^-c  c^g, 


O hher  CSdlhyQ  CjTth  CoJ_Q*LS 
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Meets  the  Standard  of  Excellence  (5) 

Student  Sample  H 

This  paper  captivates  readers’  interest  through 
the  careful  selection  of  details  and  the  smooth 
development  of  the  theme. 

Content 

The  purpose  is  clearly  established  and  sustained 
as  the  writer  describes,  through  examples,  the 
issue  that  will  be  addressed  in  the  letter,  as  well 
as  his  or  her  emotional  response  to  the  issue. 

Ideas  are  precise  and  creative.  Details, 
including  the  wording  of  the  title,  are  carefully 
chosen  to  show  readers  the  emotions  and 
thoughts  of  someone  who  is  the  target  of  racism, 
and  to  establish  and  develop  the  purpose  of  the 
paper.  For  example,  the  writer  makes  readers 
aware  of  everyday  instances  of  racism  that 
occur,  through  the  following  observation:  “it’s 
getting  on  an  elevator  full  of  people,  only  to  find 
that  a mere  two  seconds  later,  it  is  empty. 
Somehow,  the  floor  I get  off  always  seems  to  be 
the  floor  everyone  has  to  get  on.”  Through  the 
description  of  specific  experiences  and  the 
narrator’s  emotional  responses  to  them,  racism 
is  made  real  to  readers. 

Organization 

The  introduction  clearly  establishes  both  the 
writer’s  stance  and  the  focus  for  the  paper. 

The  writer  arranges  ideas  in  a purposeful  order, 
developing  the  theme  by  presenting  specific 
interactions  where  racism  is  evident,  then 
explaining  that  the  similarities  among  humans 
make  racism  unnecessary.  The  final  paragraph 
flows  from  previously  stated  ideas  and 
underscores  the  writer’s  purpose  for  the  letter. 

Transitions  are  used  effectively  so  that  readers 
can  readily  follow  the  flow  of  ideas.  For 


example,  the  sentence,  “It’s  the  little  things  that 
get  to  me,”  is  used  to  introduce  the  narrator’s 
personal  experiences. 

Sentence  Structure 

Sentence  structure  is  effectively  and  consistently 
controlled.  A variety  of  sentence  types  and 
lengths  are  used  to  emphasize  and  develop  the 
purpose  of  the  letter.  For  example,  parallel 
sentence  structures  emphasize  the  narrator’s 
despair  in  the  following:  “It’s  the  sound  of 
teenagers  . . . ,”  “It’s  going  into  a store 
“But  worst  of  all,  it’s  getting  on  an  elevator  . . .” 
In  addition,  the  sentence  fragment,  “Or  we  can 
try,”  understates  the  writer’ s purpose,  with  the 
effect  of  emphasizing  the  writer’s  stance. 

Vocabulary 

The  writer  selects  specific  language  to  evoke 
desired  responses  to  the  racial  incidents  that  are 
presented.  For  example,  by  using  the 
expression,  “a  mere  two  seconds  later,”  the 
writer  emphasizes  the  pervasion  of  racism  in 
everyday  life.  In  addition,  the  writer  shows  an 
awareness  of  the  connotative  effect  of  general 
words  and  expressions.  For  example,  though 
general  language  is  used  in  the  following 
sentence,  images  are  created  because  the  words 
describe  a specific  event:  “It’s  going  into  a 
store  and  being  asked  to  leave  because  ‘there 
isn’t  anything  in  here  that  you’ll  like.’  ” 

The  writer’s  voice  is  clearly  heard  through  the 
thoughtful  descriptions  and  emotion-laden 
responses  to  everyday  instances  of  racism. 

Conventions 

The  paper  is  essentially  free  from  errors  in 
spelling,  punctuation,  and  grammar.  Though  the 
writer  has  not  taken  great  risks  in  spelling 
unfamiliar  words,  he  or  she  has  attended  to 
spelling  when  editing  the  final  copy,  changing 
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the  spellings  of  “nationalities”  and 
“considering”  to  conventional  spellings.  In 
addition,  the  writer  has  used  complex  sentence 
structures  appropriately  to  achieve  the  purpose 
of  the  paper. 

Planning  and  Drafting 

The  writer  thoughtfully  planned  the  paper 
through  the  use  of  a “Thought  Web,”  the 
RAFTS  planning  strategy,  and  through 
generating  possible  titles  and  beginning  and 
concluding  sentences.  As  a result,  the  writer  has 
a strong  sense  of  the  role  of  the  narrator,  as  well 
as  an  awareness  of  the  kinds  of  information  that 
the  audience  wants  in  the  letter.  In  addition, 


having  determined  in  the  “Thought  Web”  that 
the  intended  purpose  is  best  achieved  through 
telling,  asking,  and  describing  feelings  and 
experiences,  the  writer  decides  that  a letter 
format  will  best  achieve  the  communication  of 
ideas  relating  to  the  chosen  topic. 

Before  writing  the  final  copy,  the  writer  revises 
the  initial  draft  by  changing  words  and 
expressions  in  order  to  communicate  the 
purpose  more  clearly  and  precisely.  Showing  an 
awareness  of  the  ongoing  nature  of  the  writing 
process,  the  writer  makes  further  revisions  on 
the  final  copy  in  an  effort  to  enhance  the 
communication  of  the  purpose. 
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Planning  and  Drafting 


W'c^ 


$ * ?' 


isVi< 


c>  • 


>_*A 


vO 


55^ 


**o 


o^*V  ^ 

^ ^.-A  <” 
ssw-**'*^ 


-Oj'tacv"^ 


^VVVCX<J 


1 0 ^.ffo^Co  W«ck.  pex'^) 

■R  - CX-  concur " 

^ . - L ^,/va  Cc7At«?r^ 

^65.  ''Vo  \mVm>**'  '*  ’ ^ 

F - CX  U^*r 

1-  socic*  °'r"*  rcxc>eKSL  j^s'oce 

S'  / 
J>-ji  YV)-«av  /~yj^  \ l °l  ^ 


'^-1^4wM5<,  C\AJL  Q£>  '-A.  v^iL  O sc*s^ 

°AA^  ^ ryx“Aj  -^CvC^  oloo^  A&^yvI.  ^ 

bhjj^  ^v_>  • JL  ayvw  c^JvsuQ^^ 

jCJaAa^t  J^XX^ > JWatiM  ^Uj^y^jar^  afro^SL 


cA  >0  Juj^-cK  /ul^jU^.  ~f-K<sc£ 

~Jv5UoX  OC>-^2-  vXo  a!Cu\x^^^^^  J^CK^CJUX- 

(Xrvc#  SAr'a  Jx^'lJI  Xo  -crvsc^pw^  ^K*Jc 


-H-i^vvJr  Jj^6  j Jxxxv 


5 c**'*- 


JWyJS' ' 


viUr'o  JLUOUU.  OUw^^  ^ • 

JU"'a  -rtvi  ^ua<£>  nfe^  cteji>w^/^-  -e^LSusr^  ’ -Ajl^ 

v/vA^^H  CX£>  'kjuS'Jf^-  -/VU--^  'to 

juoxaJU^  A^£>  C*-  ^WO- 

— ' ~v^-  ~~~ Tjlj^A)  JU-e^yv^j  co^Joe^O  J£o 

<C5Jr'/2  ^ 
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Planning  and  Drafting 

Jbuxxs-t  Xa^Xj^ClSL  JchjlsJl  uuuo'J:  On 

vlW-  Apu^ 

M&aA  A+s&vxf  ckDO  / aJ-  1 <&  GV^ 

^ -pj2 £fcJlsL)  OvdU^ J Xo 

cXKa£  a xvuz-u  c9.  /4^<>^xo  '^oc^/  ^ * 

Ww;  ^ J?  ^ 

^ •A*  Jva^  pto  ^2^-  • 

Jl  gL(3/I  !A.  jru\&^r  }\oL/J  J^^JLAycJ^ i JLo^AyZS I c-^ 

Ca^n  f9vJ:  x^o  xXKX  &L  ^J\cdr^juJ- 

m J . v, ^ ^4  i\<i_ 


>G>OUcW^  -H^VbA&^A^AA<uX^  VY^ 

X ^ </_^  -^O-e^y 

- CLV^'^eyL^c^  / O^o  A^rcQQ  CU Cl 

£uSdL-S»^^T  =^^gpAfl-V^g<^  - 

yto  CT^SyvJu  - 

J^CL<A  7^0  ~T~h)cfC\~  yUD  AMxCLfio 


_-K^-  /oXcX^-  ctjla  ^4o_o  XeT^  ^AX^ccir 


c\- 


ojvsg 


<XA^)  CN  cnJl/N  ^'\Sl^J^z<3  y 

-fKi  iWr4  . -/Lo  rvvccttPo  UVcx_aX  c4|^Uj5j^  /Cvre  ^D^rki 

n /I  1 ' wWf*'  *^Ve  SacJ  f 

^-Q_p  JVec-e  -psjLiUAv^  . X^Oj?  cxiU  C^W)  7 NW^ 

Jkw-^K  - 44-e-  sarwe  laujh+e^  -f-h^-r  «uer-/0AA  v.-trr 

°^-  CAh  ^xj^JU^Q lXc^c9  jti\^ 

(Xil  ^ i/vuXA^/  LKst'  Ja&&  Au^A&us- 

<&X  fr^Xxj  .Xo  Jito  s\j$<J&>-  s=A  ' XLX&- 

1 A -^A  /d'Axi'^r^  Wvo^-  Lf^yjiA^  J^CLX^  7 

Jcku^*  ,>  -0^>  ^Uujy  jto  cpCo 

M lO.  'u^*  A>  ^ 

;ta  ,0>f  ayW?  -KOJc.  ^7  z>^e 
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C\j\^cA 


JUxju^  cr^  Av^  - Afvp  cx^^P 

wpuJr  /L^vva^,  -|iML  A^c ulo  ^ ~h~\CK$  _j2JL*JKy\  J a^£> 

) ,vsst-  AsC^ys  (><i)Q  JUx^A  (\&  o<\j2-  . 


TVH  £S 


yr  0 

3-w^  a VU-^vc^^3y 


-Pnorvi  a.  VJ 

o\  rv  J 

J v^ry  ina  o\4  oraq,y^  aryfnci  . 
^ Vao's  ne.h“k  >3  o ^ 


f)  3I-P  yo^  p>")  ck  oi'o  \oleed  ^ 


"v'S^r  «nT^3v  a^J  -t*u>  w 

C.r-  T l'"t~4 

^ — «» i,vta«  •**. 
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Revised  Work 
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English  as  a Second  Language 

Student  Sample  I 

The  writer’s  use  of  language  and  sentence 
structure  is  much  less  sophisticated  than  the 
ideas  that  are  communicated.  The  writer 
evidently  has  difficulty  using  English  to  express 
ideas. 

Content 

It  appears  that  the  writer  intended  to  convince 
readers  that  a better  tomorrow  is  possible  for 
Albertans.  This  purpose  is  addressed  on  a 
superficial  level,  as  ideas  from  Tim  Feehan’s 
song  are  presented  with  few  details  to  support 
them.  In  addition,  some  details,  such  as  the 
information  about  being  “a  busineses  people  in 
the  country,”  do  not  relate  clearly  to  the  writer’s 
argument. 

Organization 

The  writer  introduces  Tim  Feehan  and  the  topic 
of  his  song  in  the  paper’s  opening,  rather  than 
establishing  a purpose  for  the  paper. 

Ideas  are  arranged  haphazardly,  though  the 
writer  attempts  to  connect  ideas  by  relating  them 
to  the  song.  It  is  frustrating  for  readers  to  follow 
the  writer’ s argument  when  sentences  such  as 
the  following  include  such  a diversity  of 
information:  “And  the  people  have  to  make  this 
country  growth  up  and  this  song  tell  we  have  to 
make  this  Alberta  turn  to  be  a better  place.” 

Some  ideas,  such  as  that  of  working  hard  and 
having  a better  future,  are  repeated. 

The  final  sentence  refers  to  “this  city,”  though 
the  rest  of  the  paper  speaks  of  Alberta  and  a 
“strong  country.”  As  a result,  the  ending  does 
not  provide  closure  to  the  paper. 


Sentence  Structure 

The  writer’s  struggle  in  putting  words  together 
using  the  grammar  of  the  English  language  is 
evident  throughout  the  paper.  Incorrect  verb 
tenses  and  pronouns  are  used  in  sentences  such 
as,  “He’s  make  up  this  story,”  and  “we  keeping 
work  very  hard.” 

Vocabulary 

Though  the  writer  uses  words  in  different 
contexts  than  native  English  speakers  would,  the 
meaning  intended  by  the  writer  is  fairly  clear,  as 
shown  by  the  following  sentence:  “And  I think 
the  people  will  make  the  dream  come  truth,  and 
this  will  happen  to  our  future.” 

General  words,  such  as  “stuff’  and  “people,”  are 
used.  It  appears  that  the  writer  attempted  to  use 
a limited  vocabulary  to  the  fullest  by  listing 
ideas  and  by  repeating  ideas  using  sentences  that 
are  constructed  in  different  ways.  For  example, 
the  idea  of  not  working  is  stated,  “their  alots 
people  lost  their  job  or  they  can’t  get  any  job,” 
then  repeated  as  a question  and  a response,  “do 
you  know  why  the  can’t  get  their  job.  Because 
they  don’t  want  to  work,”  and  then  repeated  as  a 
question,  “And  some  day  they  will  think  why 
don’t  we  go  to  work.” 

The  writer’ s voice  is  hidden  behind  the  use  of 
general  language.  However,  the  great  effort  that 
the  writer  has  made  to  communicate  ideas,  in 
spite  of  an  unfamiliarity  with  English  grammar 
and  vocabulary,  does  give  readers  a sense  of 
who  the  writer  is. 

Conventions 

Because  the  writer  uses  many  words  repeatedly, 
there  are  few  spelling  errors.  Taking  a risk  in 
spelling  the  word  “busineses,”  the  writer’s 
approximation  of  the  conventional  spelling 
shows  that  the  writer  has  seen  the  written  word, 
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but  may  have  difficulty  pronouncing  the  ending 
and,  thus,  may  not  hear  the  correct  final  sounds. 

The  writer’s  great  difficulties  with  English 
grammar  present  accompanying  problems  in  the 
use  of  conventional  punctuation.  As  a result, 
the  clarity  of  communication  is  reduced. 


Planning  and  Drafting 

A webbing  strategy  is  used  to  generate  ideas. 

By  using  the  general  term  “people”  at  the  centre 
of  the  web,  the  writer  has  made  it  difficult  to 
provide  a focus  for  the  paper.  As  a result,  the 
planning  strategy  does  not  provide  much 
direction  for  the  writing  of  the  paper. 


Planning  and  Drafting 
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Exceptional  Papers 

A large  number  of  Grade  9 students  who  wrote 
the  1994  English  Language  Arts  Achievement 
Test  demonstrated  outstanding  abilities  in 
expressing  their  thoughts  and  ideas  through 
writing.  Their  papers  exceeded  the  standard  of 
excellence  in  all  scoring  categories. 

The  two  responses  that  follow  are  representative 
of  the  many  exceptional  papers  that  were  written 
by  Grade  9 students. 

Student  Sample  J 

Readers  of  this  persuasive  argument  are  struck 
by  the  writer’s  confident  and  skillful  use  of 
language  to  express  a point  of  view. 
Sophisticated  vocabulary,  such  as  “renounced” 
and  “insurmountable,”  is  smoothly  and 
effortlessly  woven  into  the  essay,  clearly 
communicating  the  writer’s  ideas  and  views.  In 
addition,  the  writer  selects  words  and 
expressions  that  carry  many  ripples  of  meaning 
beyond  their  literal  meaning.  For  example, 
when  the  writer  identifies  Canada’s 
multicultural  society  as  “‘  colourful,’”  it  is 
evident  that  the  writer  is  playing  with  multiple 
meanings  of  the  word. 

The  way  in  which  words  and  ideas  are 
combined  also  contributes  to  the  effectiveness 
of  the  argument,  as  the  writer  uses  a variety  of 
sentence  structures  in  order  to  emphasize  certain 
ideas.  For  example,  when  talking  of  immigrants 
to  Canada,  the  writer  asks  two  questions:  “Why 
did  they  come?”  and  “What  was  their  goal?” 


These  questions  also  serve  as  creative 
transitions  between  ideas,  as  the  writer  goes  on 
to  answer  them  in  the  next  part  of  the  paper.  In 
addition,  to  emphasize  ideas,  the  writer  repeats 
certain  structures,  such  as,  “They  dreamed  of  a 
new  beginning.  They  dreamed  of  freedom  and 
democracy.  They  dreamed  of  Canada.” 

Ideas  are  well  developed,  as  the  writer  draws  on 
extensive  background  knowledge  about  early 
immigration  to  Canada  and  about  issues  in 
contemporary  life.  The  writer’s  argument  is 
supported  with  specific  information,  and 
strengthened  by  passionate  and  eloquent 
assertions  such  as,  “We  are  all  the  children  of 
that  dream.  We  are  all  brothers  and  sisters  of 
their  hope.  We  must  not  allow  that  hope  to  die.” 
The  writer’s  argument  is  further  enhanced 
through  vivid  images  that  are  created  using 
expressions  and  sentences  such  as,  “Can  our 
leaders  not  see  the  countless  bodies  of  the  dead, 
washing  ashore  on  the  beaches  of  Lake 
Victoria?” 

The  writer  organizes  ideas  by  showing  how  the 
hopes  of  early  Canadians  are  connected  with  the 
problems  faced  by  contemporary  Canadians. 

The  theme,  “diversity,  as  Canadians,  is  what 
makes  us  strong,”  is  stated  in  various  forms 
throughout  the  paper. 

Commas  are  used  liberally  throughout  the  paper. 
However,  the  absence  of  mechanical  errors  is 
impressive  when  considering  the  sophisticated 
use  of  language  and  sentence  structure,  and  the 
length  of  the  paper. 
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Student  Sample  K 

The  vivid  images  created  in  this  letter  bring 
readers  both  visually  and  emotionally  to  the 
Bosnian  setting.  When  reading  descriptions  such 
as  “Carnage  was  strewn  all  over  the  streets, 
twisted  into  unrecognizable,  nearly  grotesque 
forms,”  readers  cannot  picture  the  scene  without 
also  feeling  the  “overwhelming  sense  of  grief’ 
expressed  by  the  writer. 

By  writing  from  the  perspective  of  a sensitive 
United  Nations  worker,  the  writer  has  selected  a 
point  of  view  that  allows  him/her  to  describe  the 
situation  using  specific  language  that  conveys  a 
feeling  of  horror  and,  at  the  same  time,  a sense  of 
understanding  of  the  changes  that  are  needed  to 
bring  about  a better  way  of  life  for  all  involved. 
The  writer’s  voice  is  clearly  heard  through  the 
UN  worker’s  graphic  observations,  using 
emotion-laden  expressions  such  as  “Soldiers  just 
stepped  over  them,  faceless  killing  machines  who 
showed  no  mercy  for  fellow  human  beings  of 
another  religion.” 

By  addressing  Martin,  asking  him  questions  or 
requesting  him  to  “imagine  the  difference  it  could 
have  made  . . . ,”  the  writer  maintains  the 
conversational  style  of  an  informal  letter 
throughout  the  paper. 

Drawing  on  a wealth  of  background  knowledge, 
the  writer  reflects  on  the  underlying  conflicts  that 
have  created  the  Bosnian  situation  and  suggests 
possible  approaches  for  moderating  the  effects  of 
these  conflicts.  The  depth  of  the  writer’s 
understanding  of  the  situation  is  evident  in  the 


well-developed  argument  for  “binding] 
ourselves  together  if  we  are  to  be  unbroken  by 
the  destructive  forces  of  human  nature.”  Going 
beyond  a literal  understanding  of  the  conflicts 
and  issues,  the  writer  skillfully  uses  the  fruit 
basket  and  twig  metaphors  to  extend  and 
underscore  the  theme. 

The  writer’s  purpose  is  clearly  communicated  by 
developing  one  conflict  very  thoroughly  and  then 
showing  how  a celebration  of  diversity  is  needed 
to  resolve  present  and  future  conflicts. 

Ideas  flow  smoothly  throughout  the  paper 
because  the  writer  uses  transitional  statements 
such  as  “The  immediate  problem  of  the  war  and 
ethnic  cleansing  of  Muslims  by  Christians  hides 
the  bigger  problem  of  a disconnected  society  and 
world.”  In  addition,  the  writer  skillfully 
combines  ideas  within  a variety  of  complex, 
compound,  and  simple  sentences  in  order  to 
express  ideas  succinctly.  For  example, 
appositives  such  as  the  following  are  used 
effectively  throughout  the  paper:  “The  town, 
once  beautiful  and  bright,  now  lay  in  ruins  with 
rubble  and  smoke  everywhere,  looking  like 
death.” 

The  writer’s  effectiveness  in  communicating 
ideas  to  readers  is  further  enhanced  by  the 
absence  of  errors  in  spelling,  grammar,  and 
punctuation.  Apart  from  misspellings  of  the 
words  “devastating”  and  “theirs,”  the  writer  has 
expressed  complex  ideas  using  sophisticated 
language  and  sentence  structures,  as  well  as 
appropriate  writing  conventions. 
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There  is  additional  space  for  Planning  and  Drafting  on  pages  6,  8,  10,  12,  and  14. 
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Planning  and  Drafting 
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00^ CSA/  (S&<ry£> 


* ZyQtjz. 

CKr^T)  C^_ 

✓ „£7 


^?r> sk^ 


g?-^> <a_ 


’7<^  j cAj^ CAzis^^yf 


A*Ag^£  ^sA&sA  UQ <^n Z^L^  -*Z1ZZ7^£?  &f7th&  UXXA  >(jJb  c>^^sv€>A&<=>  ^ 

y ^O^^ryre^  <T>^t*sA  6Z*r 


Sl^isQJL ^Cgoy „ ^si*  .£tJ^L^-e Csy r? ^>Tga^ 

^£ ^ l>C^f  ^ ^zz^^»r^?  CyiZ^TOZ?' 


^7^ 

*^ls2ZsZ*C*S>  Cl*GSC—i 
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7^2 

-*d&7-r-sj&^^  <y£3C4^&& /ZX&f y^-^Z^L^' 

7>Cc^  ^^fea^g^gg7 ^tg <p£*-^g-y 7 ^ 

cy^Ca^sz. 

V # 

^•^^yvr-X7  * 


r~ZAer -^^sT -r&utre. 

Q^^f- ^3^2 r-C/Z'* ^ T^CL^ 

—^32 «^-C2 Tj^^'xs&Z^. 7^Cy 


frSCoS) ^ <ZL&? 


Z&rv-t 


•Vo 


z*^. 


^>T<S^  C^U~^Z^^f  • (S^l?/' 

'^Igsvz sz*srC~  &Gt <ag-^xx^?o  * ^~ 

i^jt 


<^^Vn^C 


1^&*<njec2 ^ ^^2so- 

<gg?/  # > ^ ^€/-t 


s^'i^Cca&t’ /4g^e-, 


sgQje-t^A.g 
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^ Afe^ygkg  ^ 0^0-^^ g <^A 

xVg^yvr-g  t^**r  SuZy-C  /?>g?<^2-  siJ0t 

/Kjg^^  ^>~Xgt«<^ /?- fOf/ 


<5-4=3  g^ 


J>  ?^e 


£&>rC&  ^e^t  * 


g<2_  _2c 

„ ™_,  ~ „ 


**<-<sx />-tfn4g^ 


L^rcjZ-#  <*j££  e4se^ZL-s?9^L. 

^s&uco  2sZ*z  Z7*  s&L* 


^v~€- 


— gfc^£''<SL- ^ ^ tf*-»"L, *4<£>X>Csair  *4? ^gac^gfeg* 

Gp*nst5trrT^> '<^L-^y^ g/»*>^ 


L-^4 


^ez. -s^u- 


Shu^Z. 


£*ZDu2^~^z^Zj? gy^^r  sl*!Z^4^/ 


-#*- 

ggg- 


_<g? 


gv^ggga. 


^r£&jr> ^W*->^ ^ c-=^SL 


■— -^L/g? 7^- &C#-, 
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CL^Ci 


<2. 

... 


£b£> 


e*ZX- 


^4^2,0- 


^£X!Z<rv-^L  ~&C^  <PL^J2  ' C='^^' 

<- — ^ .^x^y^sig 


*g-<^ 


# 


r ^ , /y»~  c^SZs&f 


&srssz?C j 


<a^7 


_i  ^ — g^CLg*4 


d ~*^r^-*s7T0^s{j2- g «■  ^6/g^  C<L<j2. 

y y &tsy->&/ ^^»og/ 

cA^-e  Cl^_a  ^<^0  -^-^L 

£^ue, g/ 


^tPctsn- -^2 
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Developmental  Issues 

When  students  are  learning  to  write,  they 
gradually  develop  confidence  and  competence  in 
their  abilities  to  cope  with  increasingly  complex 
tasks.  Each  student’s  developmental  pattern  is 
unique,  yet  certain  commonalities  may  be 
observed  as  they  attempt  to  gain  control  over 
various  elements  of  composition.  In  the  Grade  9 
papers,  students  took  risks  with  their  writing  and 
experimented  with  a variety  of  writing 
techniques.  Through  their  writing,  the  Grade  9 
students  demonstrated  the  various  stages  of  their 
writing  development.  As  illustrated  in  the 
samples  presented  in  this  document,  some 
students  demonstrated  mastery  of  more  complex 
elements  of  composition  while  others  showed 
varying  degrees  of  success  in  controlling  more 
basic  elements. 

Teachers  can  help  students  by  becoming  aware  of 
their  fledgling  attempts  to  incorporate  new 
features  into  their  writing.  These  attempts  need 
to  be  supported  and  encouraged.  They  can  also 
be  viewed  as  opportunities  for  teachers  to  instruct 
students  within  a meaningful  context. 


Patterns  observed  in  the  writing  processes 
undertaken  by  students,  in  their  expression  and 
organization  of  ideas  and  in  their  use  of 
language,  are  presented  in  the  following 
discussion. 


The  Writing  Process:  Planning 

Demonstrating  a recognition  of  the  important  role 
that  planning  plays  in  generating  ideas  and 
organizing  their  writing,  students  used  a number 
of  strategies  with  varying  degrees  of  success. 

The  strategies  were  particularly  helpful  when 
used  to  narrow  the  focus  for  the  paper  and  to 
highlight  the  connections  between  ideas. 

As  illustrated  in  the  following  examples, 
webbing  and  outlining  strategies  proved  to  be 
helpful  for  generating  and  organizing  ideas.  In 
addition,  the  RAFTT  strategy  helped  to  provide 
direction  for  the  writing,  focusing  students  on  the 
role,  audience,  format,  tone,  and  topic  for  their 
writing. 


v Planning  and  Drafting  . v > r 

"T-  o-' V aafeg 'i 
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Planning  and  Drafting 


QhMpidN itfe? 

/ cQ4v\ujtW^ 


iv  vMv 


r R:  / w M^fotoja' 

<- 


Gfc 

...  ...  ) 

• .^V^Kl  0%>V\ 

iri\kt^(% 

$ &U|K  U-H 

Cjruww'*^  ffi>UIM 


TC  eJ  ©fea* 


C&ntad 


There  is  additional  space  for  Planning  and  Drafting  on  pages 
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The  Writing  Process:  Revision 

Many  students  revised  their  first  drafts  by  adding, 
substituting,  and  deleting  ideas,  expressions,  and 
words.  Their  revisions  show  an  awareness  of  the 
important  role  revision  plays  in  enhancing  the 
clarity  of  communication. 

In  the  following  example,  the  writer  used  a 
number  of  strategies  for  revising  the  writing: 


marking  the  places  where  ideas  from  the  bottom 
of  the  page  need  to  be  added,  crossing  out 
unnecessary  words  and  ideas  that  do  not  enhance 
the  expression  of  ideas,  replacing  words  with 
ones  that  more  precisely  express  the  intended 
ideas,  and  editing  errors  in  the  use  of  writing 
conventions. 


Planning  and  Drafting 

/ m a chi/ol  with  many  hopes  and  dreams.  M / yrcyr 
up  /n  tit  streets  of  Chicago  / learned  to  k wy  ov/n  guide,. 

— > \ihat  start!  as  a . walk  through  your  awn  vtijhktrh&od  can 
turn  info  a /radegy.rtht  only  nay  / knew  how  to  http 
mptrtf-  out  of  trouble  m to  rgo  straight  to  school  it  the  morning 
and  stool  /around  at  Hit  basket  bait  courts  afterschool. 

for  years  all  f did  was  attend  school  and  flay  bosket  ball- 
/ 'll  tht  years  of  /tor  finally  pond  off  when  { was  chosen  to 
play  basketball  in  hfyh  school.  / fimt/y  had\  shudure  rti 
my  life-  plough  basketball  / learned  responsibility  and  respect. 
Vhtn  f graduated  out  of  high  school  with  fop  honors 

lit  academics  and  spar  fa.  / was  pmd-whtn  M Uirotrsiky  of 
7 %rth  hrdrnar  offered  ftt  a fas  fret  bodf  schobrshfp  Cfl0r>jt  ^ 
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Unfortunately  fht  rest  of  the  kids  aM  my  nefghbowtiood 
didn't  hoYt  fit-  same  chances  os  / d/'rt-  define  many 
mch  fht  a<jt  of  /to  they  art  sucked  /’nh  drugs  and erfmt- 
/ mtdpd  these  kids  grow  up  fasten  than  thy  shoutd, 
flora  ihan  half  a f them . I tarn  to  shook  a gun  before  they  art 
tight  years  oh. I Jn  ■mm  theft  art  no  children  fn  my 
wghktdtccd  brnust  jhty  host  ton  much  respond biltbfi  to  ft 
children- 

i knew  something  had  to  bt  done,  but  j now k exactly 
suit  bow  jo  accomplish  iht  took,  / spent  n/ghls  dreaming 
atom/  /t  and  (con  an  answer  came,  to  me- 

ftdcl  X Ifyt  Ken  people  and  J hart  seen fritnds  of  mint  get 
hi'lltcl  fbr  btrff  / no  reason  oi  a//- 
add  Z 1 hod  to  ttnftmhr  Ihcii  filtnee  * iht  Ktg-JuU  keep 
cn  going  nas  my  motto-  ftad$pl  mt  ahyt- 
chanjt  X t would  acctp!  a knklbollhcholcirship  k dor  In  toro/im 
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Expressing  and  Organizing  Ideas: 
Focusing 

While  students  were  successful  in  linking  global 
issues  and  events  to  a central  theme,  many  found 
it  difficult  to  focus  on  one  issue  or  event  and 
develop  it  fully.  Rather  than  providing  specific 
examples  and  perspectives  on  one  issue,  students 


addressed  a number  of  issues  superficially, 
listing  them  catalogue  fashion. 

The  following  sample  illustrates  the  difficulties 
students  showed  in  focusing  on  one  issue. 


move  mm-V di|  AeacorQ 

cooc  P.VxvVcUQ'TN Qd  cxv(nv) \r\Ov  QO.P 

-VooA  YOcoumc  Some  pdop\e 
VxxoQ  a di£feyftnt.  CCAor  oA  som  , 

<A rr\ecxo  MmA  v/ovj  cv  AVoey 

Cive  So pev  \<yr  Ov  \\mpev  \cr  oAeaoh 
cAsov  v.|ou  . ewe  dGoSP.  uo  sWm  j\ci 
Voe  c v<2ccKoa  yo\oS  OcA  lcw/v  r\Q 
- peopYc  ofm \ r\  Aove  \cjn  County  \PS 
COY^pvom  osqs  sViooXcl  \oe  mode . 
VAoco  Wood  coo  \oV  A Vpe  7 Toeeacie  cS 
AboA  K \ I \ j s4ecA  Aob^id  m p;  vtXpc 

Should  scAAb  Co nseepe  vx C?  o-P 
coped  vO\ue  Xo  adod  oom\C'Koos. 

\ -YV\\eAc  v\o  Ccxrxcxdco  ooC  sVeoold 
YxxoO  AvoC  oVeoA  Vo  peuQAAvj j .deco-os' 
b\s  code oa  os  CAcu  pc/A)  Ao 
bee  p A com  £ecV , Vmvjped , c led  Keel . 
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Expressing  and  Organizing  Ideas: 
Awareness  of  Format 
Characteristics 

Students  showed  their  awareness  of  the 
characteristic  style,  tone,  and  voice  of  the  writing 
formats  they  selected.  For  example,  many 
students  who  selected  the  diary/joumal  format 
used  a conversational,  relaxed  style,  tone,  and 
voice,  while  those  who  selected  an  editorial 
format  used  a more  formal  style,  tone,  and  voice. 


Those  who  chose  the  story  format  followed  the 
expected  story  structure,  including  an  opening, 
events,  and  a conclusion. 

The  following  examples  illustrate  students’ 
awareness  of  the  characteristics  of  diary  and 
editorial  formats. 


Doza  UiaJuft 


v — 


ffQ-  _ 

AGldAM,  d&MMJL  JmMcL 

~-J  1 XhtitJai.  waji 


cmlU t 1 lAtfM. 


m 


qJLmL  JmL qlAnMMt  cLucL 

J/U?A  JJ>JA 

IaJom  ■ t 'IhM  IajOA  \Jsk04  a 

On jMnuz QalL  diQUL  C^nv 

tl  mtla&i  ol  xiA-asnrt?  \J  oml 


£tn 


Ou  -MMclclLL 


:aJL  ja±. 


iMMLnJXy 

ddM Qj  % IMA.  (<y 


Mb. 

JmJj. 


,/viaa 

f 
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There,  u.nil  be q ineffable*  Tnere  vb  cMujasfc 

gpmch  to  ted  a CofiVl'fV  c\f<°r  Ve/rbro,  or  cAeP  iMspuhe  th<A  f\fed5 

b be  sealed  y b-JV r^e6c Aspotefr  oo  noV-  have  Vo  be  bgtjie^ 

■./fOi^ntiy  . iH^e 0Armr?bgb'  t'<V5C  olflebe^,  V'Ae.v(-  cg.n  cv’i ft?  .sgrheHi 

ALife  'NorxiS,  Laaquay.  \S  mc^g  pouter  O .oL.cZ  vjj<aspDO...  Vicvn  an,,; 

tAik7  A Cvqh  bcv-pA  Arw(j3ndti( P'an bi  i ^ ^erneong,  >ag*TTrvt  y 

^ » th £\  Q^n  1 IcuV jj^iJb \aj orcb?  .v  ihb.  A^~ereot  • P\rr ng  a. 0^>r>  & 

rv  ncV( xkj  kQoV  bviordt;  \obe  OougrA-  blnrrA  Y\/k\tz 

w\eo.A : 0 0 r\/>4  ^ r t gnt ..... .Co mb  v ft  a wop ot faggon On ^nng 


OWA a mpfe  harrible.  VaVe. fno.n  gn\| gun^ml  fo)atpf k->  Vv^. 

bade  ot  VKff  ]ggad  • 


Expressing  and  Organizing  Ideas: 
Strong  Introductions 

The  introductory  paragraph  was  used  by  most 
students  to  present  an  issue  and  to  give  views  on 
the  issue.  In  this  way,  the  openings  effectively 


provide  a focus  for  the  writing,  as  shown  in  the 
following  example,  where  the  writer  asserts 
his/her  beliefs  and  invites  readers  to  read  further 
to  find  out  more  about  these  views. 


Dear  feadb/y. 


oQsrmjJ  i.  aria 


A &k>  4i  <hs£L  cMy?  hqmi)  SM 


(£L.om^jA  &f&-  mJ)mk4 


ihJli&L  M"  (M  ALJm &»  jk  ml  oul  d 


uAQd/h()k/0  j j 


9:  |A# 


Qtr\  <rndfo 

HA 


srt  can  cWbj  . GtAArCn^  SA* 

^-dc/jA  W?  &JM  0^-^  4 

p&WJ;  GpX  bAmtfr* 
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Expressing  and  Organizing  Ideas: 

Awareness  of  Global  Issues 

drew  on  literature,  news  reports  from 

Students  demonstrated  their  background  newspapers  or  other  media,  movies,  and 

knowledge  of  global  issues  through  their  writing.  personal  experiences  to  illustrate  their  ideas. 
As  shown  in  the  following  example,  students 


"X  VS-G4T&  CTV- 

^Vol-NT^.  Ca^QjJc_,  cn* — 

4-Ws_  V»>  VCt  ' 

\oakiieb  «^0)c-<s.  d^o^v. 

c^o  v_)ix<a.  V'OrV  \v  Ka^qjOrv,  > • 

dT  cvr\  o>orVic*\e  s^M-  'pa-y?^  cf’H'j-r 


cAoOsJ^  CAOOvXX  V^CSVt^S  t^LjoQjr\<i.C_.  CMTSC^  <^3W\oJsA 

-V  Vaft.  YTxO^o.'Oc^  o*\\  dWdr 

^ o^r-vcb.  A^VsSX^ivo-^e-  V'xd*>5dvVQX'.S>sd 

v_ . — - \v\c_s^  dVw  VX-^b.  Vw>aJs^ 

'Wsi'On  \ VyvnC^G^VO-  ! 

Ctoor\CLx5\C>-><^».  ^10,0 .odc3£U(^2JC3  OiT€l  ^OeBbAVoVvK. 

vXiAVv  CjxvAod>c>Jir\  <^000^;  dl-Q  vo^t, 
^e-o^v^  *S^cs^4W  kiU  \n<^N 

cWx"\  V®^  <=5\o^  ^cf*? 
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Use  of  Language:  Precise 
Vocabulary  and  Colourful  Images 

Students  confidently  used  a rich  vocabulary  to 
create  colourful  images  and  to  convey  their 
ideas  precisely.  The  sophistication  in  students’ 
use  of  language  indicates  that  they  are 
encountering  new  vocabulary  in  literature  and 
other  media,  and  that  they  feel  comfortable  in 


taking  risks  to  incorporate  new  vocabulary  in 
their  writing. 

The  following  passages  exemplify  the  strong 
and  precise  vocabulary  that  students  used  in 
their  writing. 


Bit>  WcoV 

£jq  dcuft  b£jjJO% b ; cx^cA  6he 

roan  choyb  were  kkudeTb  W 

0a<l  cUjT  on  V\\$  Ua  , H i -b  c^-o(:Web  ojctc 
pV  jexti^sb  cxnd 

bfeued  unDC-tsVic^t^  mt:c>  t>QaCr  , h\t>  Kahcb 


cCcxsprd  hi~fa  /ap 

T (ooKed  rAoacx--j  avad  e,n(-crcd  fUe_ 


We 

: j rT  (vT/'/Vj 

OJ3 (a phi  1 anhr^pic, 

Vjdl  i\  a r<?  cx  1 v <r 

doOVqvmG  ON iN0Ai6  Vo  ( 

yti  eac'h 

<3  kpr _ 
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Use  of  Language:  Combining 
Ideas  When  Constructing 
Sentences 

While  some  students  skillfully  combine  ideas  in 
creative  and  effective  ways,  using  appositives 
and  clauses,  many  students  appear  to  have 
limited  strategies  for  combining  ideas  in 
sentences.  They  often  placed  ideas  side  by  side, 
using  commas  and  conjunctions.  As  a result, 
some  of  their  sentences  were  awkwardly 
constructed  and  included  unnecessary  words. 
For  example,  in  the  following  sentence,  the 
pronoun  “I”  is  repeated  unnecessarily:  “I  was 
so  tired  and  all  I could  think  about  was  the 
warm  bed  and  the  hot  coffee  waiting  for  me 
when  I got  home.”  One  possible  way  to  get  rid 
of  the  “I”  is  to  use  the  appositive,  “Tired,  all  I 
could  think  about . . .”  Another  way  is  to  use 
the  prepositional  phrase  “at  home”  in  place  of 
“when  I got  home.” 


Use  of  Language:  Plural  and 
Possessive  Nouns 

A number  of  students  confused  possessive 
nouns  with  plural  nouns,  using  apostrophes 
incorrectly  in  their  writing.  As  illustrated  in  the 
following  examples,  it  appears  that  some 
students  either  do  not  understand  the  functions 
of  plural  and  possessive  nouns  or  that  they  are 
unsure  of  the  use  of  the  apostrophe:  “If  you  put 
two  baby’s  in  a room  together,  they  will 
eventually  begin  to  play”  and  “A  community 
with  many  culture’s,  religions,  and  faces.” 
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Appendix 
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Scoring  Guide 


Reporting  Category:  Content 


When  marking  Content  appropriate  for  Grade  Level  9 writing,  the  marker  should  consider 
how  effectively  the  writer 

• establishes  a purpose 

• chooses  ideas 

• supports  the  response 

• considers  the  reader 


Meets  the 

Standard  of  Excellence 

5 

• The  writer’s  purpose,  whether  stated  or  implied,  is  clearly  established  and 
sustained. 

• The  ideas  used  by  the  writer  are  carefully  chosen  and  perceptive. 

• Supporting  details  are  precise  and  often  creative. 

• Such  writing  captivates  and  holds  the  reader’s  interest,  and  may  be  lively 
and/or  imaginative. 

Approaches  the 
Standard  of  Excellence 

4 

• The  writer’s  purpose,  whether  stated  or  implied,  is  clearly  established  and 
generally  sustained. 

• The  ideas  used  by  the  writer  are  thoughtful. 

• Supporting  details  are  relevant  and  specific. 

• Such  writing  engages  and  holds  the  reader’s  interest. 

Clearly  Meets  the 
Acceptable  Standard 

3 

• The  writer’s  purpose,  whether  stated  or  implied,  is  established  but  may  not  be 
sustained. 

• The  ideas  chosen  by  the  writer  are  appropriate  but  conventional. 

• Supporting  details  are  relevant  but  general. 

• Such  writing  generally  holds  the  reader’s  interest. 

Does  Not  Clearly  Meet  the 
Acceptable  Standard 

2 

• The  writer’s  purpose,  whether  stated  or  implied,  is  vaguely  established  and  may 
not  be  sustained. 

• The  ideas  chosen  by  the  writer  are  superficial. 

• Supporting  details  are  scant  and/or  vague  and/or  irrelevant. 

• Such  writing  does  not  hold  the  reader’s  interest. 

Clearly  Below  the 
Acceptable  Standard 

1 

• The  writer’s  purpose  may  be  unclear;  if  a purpose  is  stated  or  implied,  it  is  not 
sustained. 

• The  ideas  chosen  by  the  writer  are  inappropriate. 

• Supporting  details  are  irrelevant,  inappropriate,  and/or  lacking. 

• Such  writing  is  confusing  and/or  frustrating  for  the  reader. 

INS  INSUFFICIENT 

• The  student  has  written  so  little  that  it  is  not  possible  to  assess  the  content. 

Note:  Content  and  Organization  are  weighted  to  be  worth  twice  as  much  as  the  other  categories. 
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Reporting  Category:  Organization 


When  marking  Organization  appropriate  for  Grade  Level  9 writing,  the  marker  should 
consider  how  effectively  the  writing  demonstrates 

• focus 

• coherent  order 

• connections  between  events  and/or  details 

• closure 


Meets  the 

Standard  of  Excellence 

5 

• The  introduction  is  purposeful  and  interesting,  and  it  clearly  establishes  an 
appropriate  focus  that  is  sustained  throughout. 

• Events  and/or  details  are  arranged  in  a purposeful  and  effective  order,  and 
coherence  is  maintained. 

• Transitions,  either  explicit  or  implicit,  effectively  connect  events  and/or  details 
within  sentences  and  between  paragraphs. 

• Closure  is  evident  and  purposeful. 

Approaches  the 
Standard  of  Excellence 

4 

• The  introduction  is  purposeful  and  clearly  establishes  an  appropriate  focus  that 
is  generally  maintained  throughout. 

• Events  and/or  details  are  arranged  in  a purposeful  order,  and  coherence  is 
generally  maintained. 

• Transitions,  either  explicit  or  implicit,  appropriately  connect  events  and/or 
details  within  sentences  and  between  paragraphs. 

• Closure  is  related  to  the  focus. 

Clearly  Meets  the 
Acceptable  Standard 

3 

• The  introduction  is  functional  and  establishes  a focus  that  may  be 
inconsistently  maintained. 

• Events  and/or  details  are  arranged  in  a discernible  order,  although  coherence 
may  falter  occasionally. 

• Transitions  may  be  missing  either  within  sentences  and/or  between  paragraphs. 

• Closure  is  mechanical  and/or  artificial. 

Does  Not  Clearly  Meet  the 
Acceptable  Standard 

2 

• The  introduction  may  lack  purpose  and/or  may  not  be  functional;  any  focus 
established  by  the  writer  may  not  be  maintained. 

• The  arrangement  of  events  and/or  details  is  not  clearly  discernible,  and 
coherence  falters  frequently. 

• Transitions,  within  sentences  and/or  between  paragraphs,  are  lacking  or  may  be 
inappropriate. 

• Closure  may  be  unrelated  to  the  focus. 

Clearly  Below  the 
Acceptable  Standard 

1 

• The  introduction,  if  present,  is  not  functional  or  is  inappropriate;  no  focus  is 
established. 

• The  arrangement  of  events  and/or  details  is  haphazard  and  incoherent. 

• Transitions  are  rarely  used  within  sentences  or  between  paragraphs. 

• Closure  is  inappropriate,  unconnected,  or  missing. 

INS  INSUFFICIENT 

• The  writing  has  been  awarded  an  INS  for  Content. 
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Reporting  Category:  Sentence  Structure 


When  marking  Sentence  Structure  appropriate  for  Grade  Level  9 writing,  the  marker 
should  consider 

• the  degree  to  which  the  writer  frames  grammatically  correct  sentences 

• the  effectiveness  and  variety  of  sentence  type  and  length 


Meets  the 

Standard  of  Excellence 

5 

• Sentence  structure  is  effectively  and  consistently  controlled. 

• Sentence  type  and  length  are  effective  and  varied. 

Approaches  the 
Standard  of  Excellence 

4 

• Sentence  structure  is  controlled. 

• Sentence  type  and  length  are  usually  effective  and  varied. 

Clearly  Meets  the 
Acceptable  Standard 

3 

• Sentence  structure  is  generally  controlled. 

• Sentence  type  and  length  are  sometimes  effective  and  varied;  run-on 
sentences  and/or  sentence  fragments,  if  present,  may  occasionally  impede 
meaning. 

Does  Not  Clearly  Meet  the 
Acceptable  Standard 

2 

• Sentence  structure  is  sometimes  lacking  control. 

• Sentence  type  and  length  are  rarely  effective  and  varied;  run-on  sentences 
and/or  sentence  fragments,  if  present,  often  impede  meaning. 

Clearly  Below  the 
Acceptable  Standard 

1 

• Sentence  structure  is  generally  lacking  control. 

• There  is  no  deliberate  variation  of  sentence  type  or  length;  run-on  sentences 
and/or  sentence  fragments,  if  present,  severely  impede  meaning. 

INS  INSUFFICIENT 

• The  writing  has  been  awarded  an  INS  for  Content. 
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Reporting  Category:  Vocabulary 


When  marking  Vocabulary  appropriate  for  Grade  Level  9 writing,  the  marker  should 
consider 

• the  effectiveness  of  the  words  and  expressions  selected  by  the  writer 

• the  accuracy  of  the  words  and  expressions  selected  by  the  writer 

• the  appropriateness  and  effectiveness  of  the  writer’s  voice/tone 


Meets  the 

Standard  of  Excellence 

5 

• Specific  words  and  expressions  are  carefully  selected  with  an  awareness  of 
connotative  effect. 

• Words  are  used  accurately  and  deliberately  to  fulfill  the  purpose. 

• The  writer’s  voice/tone  are  confident,  appropriate,  and  enhance  the  meaning. 

Approaches  the 
Standard  of  Excellence 

• Specific  words  and  expressions  show  some  evidence  of  careful  selection  and 
some  awareness  of  connotative  effect. 

4 

• Words  are  used  accurately  and  often  effectively. 

• The  writer’s  voice/tone  are  clear  and  appropriate. 

Clearly  Meets  the 
Acceptable  Standard 

3 

• General  words  and  expressions  are  sometimes  used  when  specific  words 
would  have  been  more  effective. 

• Words  are  generally  used  accurately. 

• The  writer’s  voice/tone  are  discernible  but  may  be  inconsistent  or  uneven. 

Does  Not  Clearly  Meet  the 
Acceptable  Standard 

2 

• General,  rather  than  specific,  words  predominate. 

• Specific  words,  if  present,  are  frequently  misused. 

• The  writer’s  voice/tone  are  not  clearly  established  or  are  inappropriate. 

Clearly  Below  the 
Acceptable  Standard 

1 

• General  words  that  convey  only  vague  meanings  are  used. 

• The  writer’ s voice/tone  are  not  evident. 

INS  INSUFFICIENT 

• The  writing  has  been  awarded  an  INS  for  Content. 
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Reporting  Category:  Conventions 


When  marking  Conventions  appropriate  for  Grade  Level  9 writing,  the  marker  should 
consider 

• the  extent  to  which  the  writer  has  control  of  mechanics  (spelling,  punctuation, 
capitalization,  etc.)  and  grammar  (agreement  of  subject- verb/pronoun- antecedent; 
pronoun  reference;  etc.) 

• clarity  of  the  communication 

Proportion  of  error  to  length  and  complexity  of  response  must  be  considered 


Meets  the 

Standard  of  Excellence 

5 

• The  writing  is  essentially  free  from  errors  in  spelling,  punctuation,  and 
grammar. 

• The  relative  absence  of  error  is  impressive  considering  the  complexity  of  the 
response. 

Approaches  the 
Standard  of  Excellence 

4 

• The  writing  may  have  minor  errors  in  spelling,  punctuation,  and  grammar. 

• Any  errors  that  are  present  do  not  reduce  the  clarity  of  the  communication. 

Clearly  Meets  the 
Acceptable  Standard 

3 

• The  writing  may  have  occasional  errors  in  spelling,  punctuation,  and 
grammar. 

• Errors  that  are  present  seldom  reduce  the  clarity  of  the  communication. 

Does  Not  Clearly  Meet  the 
Acceptable  Standard 

2 

• The  writing  has  frequent  errors  in  spelling,  punctuation,  and  grammar. 

• Many  of  these  errors  reduce  the  clarity  of  communication. 

Clearly  Below  the 
Acceptable  Standard 

1 

• The  writing  has  numerous  errors  in  spelling,  punctuation,  and  grammar  that 
are  both  noticeable  and  jarring. 

• These  errors  severely  reduce  the  clarity  of  communication. 

INS  INSUFFICIENT 

• The  writing  has  been  awarded  an  INS  for  Content. 
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